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Abstract

Motivation is one of the most important factors which plays a key role in the process of
second language learning. According to some scholars, many of the factors involved in
the mentioned process play their parts via the emotional factor of ‘motivation’. It is
noteworthy that ‘motivation’ is not a simple construct. In his ‘socio-educational model
of second language acquisition’, Gardner (1985a) argues that motivation involves the
following four aspects: a goal, effortless behavior, a desire to attain the goal, and
favorable attitudes toward the activity in question. Gardner (ibid.) has grouped these four
aspects into two conceptually distinct categories: (1) the goal and (2) the other three
aspects. This grouping is based on the belief that although the goal is a stimulus giving
rise to motivation, individual differences in motivation itself are reflected in the other
three aspects, i.e. effort expended to achieve the goal, desire to achieve the goal, and
attitudes toward the activity involved in achieving the goal. Accordingly, with regard to
second language learning, it can be argued that motivation is a combination of effort,
desire to learn the second language, and favorable attitudes toward learning the second
language. According to Gardner (ibid.), in assessing motivation to learn a language, the
three aspects listed above are reflected in the measures motivational intensity, desire to
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learn the language, and attitudes toward learning the language, respectively. The distinct
aspect, i.e. the goal, is reflected in the individual’s orientation to language study

Drawing on Gardner’s (1985a) theory, the present research strived to explore the
motivation level and the orientations of Turkish-speaking students of Persian language
and literature at Ankara University. The research sample included 80 BA students of
Persian language and literature at Ankara University. In order to gather the data needed
for analysis, a questionnaire taken from Gardner’s (1985b) attitude/motivation
guestionnaire was distributed among the subjects. The questionnaire contained tests of
‘attitudes toward language learning’, ‘motivational intensity’, ‘desire’, and
‘orientations’. The first three tests listed above were designed to measure the subjects’
motivation level. The attitude scale contained 8 statements (4 positive and 4 negative
statements). These statements appeared on a Likert scale which had five alternatives.
The motivational intensity scale contained 8 three-choice statements and measured the
amount of effort which the language learners expended on learning Persian language.
The highest mark for each statement was 3 and the lowest mark was 1. Hence, the highest
mark for the motivational intensity was 24. The desire scale had 7 three-choice
statements which measured the subjects’ desire to learn Persian language. The highest
mark for each statement was 3 and the lowest mark was 1. Hence, the highest mark for
the desire was 21. Finally, the orientation scale contained only 1 four-choice statement.
Two choices measured instrumental orientation and the other two choices measured
integrative orientation. To calculate the reliability of the three motivation scales and the
orientation scale for Persian language learning, the internal consistency method was
utilized (Cronbach's alpha test). The Cronbach’s alpha reliability coefficients were above
0.70 for all the scales, indicating that the scales were reliable.

The results showed above the mean positive attitudes (36 out of 40), above the mean
motivational intensity (22 out of 24), and a very strong desire (19.25 out of 21) for
learning Persian among the subjects. The sum of the three scores(male subjects= 75.20
out of 85, female subjects= 79.30 out of 85) indicated the subjects’ high level of
motivation for learning Persian. In terms of the subjects’ orientation or motivation type,
it turned out that 77.5% of the subjects (females= 83%, males= 72%) possessed an
integrative orientation and the rest of the subjects, i.e. 22.5% (females= 17%, males=
28%) had an instrumental orientation toward learning Persian language. In this research,
the subjects who had very high motivations and adopted integrative orientation toward
learning Persian language often sought information about the Persian-speaking
community and its cultural values, expanded their communication through interaction
with the community, and got closer to that community. This could be a very good ground
to promote Persian language in Turkey. Indeed, the deep religious, cultural, and literary
links between the two countries of Iran and Turkey on the one hand and the emotional
readiness of the Turkish-speaking learners of Persian on the other hand provide a suitable
platform for the better promotion of the Persian language and culture among Turkish-
speaking learners of Persian in Turkey.

Key words: motivation; motivational intensity; desire; integrative orientation;
instrumental orientation; Persian language.
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Sevgili 6grenciler!

Bu c¢ahsmada bizim basarih olmamz sizin bu sorulara dogru
cevaplamanmiza baghdir.
Bu arasgtirmanin asil amaci, Fars¢a 6grenenlerin Farsca 6grenme motivasyoni
incelemektir. Siiphesiz, sizin asagidaki sorulara vereceginiz dogru cevaplar,
bizim Tirkiye’de Farsca 6grenme motivasyona durumuyla ilgili gercek bir
bilgiye sahip olmamiza sebep olur. Bu bilgiler, Tiirkiye’de olan Farsca egitimin
kalitesini artirilmasina yardimci olabilir.
A) Kisisel Bilgiler:

Cinsiyet: Kiz(O) Erkek O)

Universite AdL: ......cooevveveeeeeeeeeereeennns :

Universite’de kaginct yil: ........cooevevevruerennen .
B1) Farsca 6grenme motivasyon:

Dikkatlice asagidaki ifadeleri okuyun ve istediginiz se¢enekleri (tek segenegi)
seciniz.
1. Ne zaman radyodayada televizyonda Farsga bir sarki duyarsam:

a. mizigi dinleyip ve sadece anlasilabilir kelimelerine dikkat ederim.

b. dikkatlice dinleyip bitiin kelimeleri anlamaya calisirim.

c. kanali degistiririm.
2. Ben Farsca sinifinda 6grendigim herseyi dikkatlice diistinriim:

a. genellikle

b. hemen hemen hig

c. bazen
3. Ben sinifta:

a. bildigim kadariyla gonulli olarak sorulara cevap veririm.

b. sadece basit sorulara cevap veririm.

c. asla konusmam.
4. Ogretmenler ddevlerimizi bize geri verdikten sonra, ben:

a. hep onlar1 yeniden yazip ve hatalarimi dizeltirim.

b. onlar: bir kenara birakip ve unuturum.

c. onlara bir bakarim ama zahmet edip hatalarimi duzeltmem.
5. Eger Farscay: yeterince bilsem, Farsca gazateler ve dergileri okurum:

a. yapabildigim kadariyla

b. asla

C. ¢cok degil
6. Komsular arasida Farsga konusan aileler var ise, ben:

a. onlarla asla Farsca konugmam.

b. onlarla bazen Farsc¢a konusurum.
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c. bildigim kadariyla onlarla Fars¢a konusurum.
7. Eger Universite’de bir Farsga toplulugu olsa, ben:
a. bazen toplantilara katilirim.
b. bu toplantilara katilmag: ¢ok isterim ve hep katilirim.
c. kesinlikle katilmam.
8. Ben televizyonda Farsga kanallar::
a. asla izlemem.
b. bazen izlerim.
c. hep izleyip takib ederim.
9. Farscayi nasil 6grenmemle ilgili, durustge sdyleyebilirim ki:
a. sadece gunlik hayatima gore gereken seyleri 6grenirim.
b. derslere ilgi ve dikkat gostermeden sansima gore yaparim.
c. Farsga 6grenmeye gercekten ¢ok ¢aba gosteririm.
10. Eger Ogretmen, 6grencilerden gonulli olarak ekstra ddevleri yapmasini
isterse, ben:
a. asla gonallu olmam.
b. kesinlikle gonallu olurum.
c. sadece Ogretmen dogrudan benden istedigi zaman yaparim.
11. Eger simif diginda, Farsga konusma firsati bulursam, ben:
a. asla Fars¢a konugmam.
b. genelde Fars¢a konusurum ve sadece gerektiginde Turkce de kullanirim.
c. genelde Tiirkge konusurum ve zaman zaman Farsga da kullanirim.
12. Farsga 6grenmek benim igin:
a. hig ilging degil
b. biraz ilging.
c. ¢ok ilging.
13. Eger geriye doniip ve tniversite’de okumak istedigim boluminu tekrar
secmem mumkin
olsaydi, ben:
a. kesinlikle Farscay: secerdim.
b. Farscayi secmezdim.
c. Farsgay1 secip se¢medigimden emin degilim.
14. Sinifta konusulan dil ... olmasin
istiyorum:
a. hem Turkce hem de Farsca
b. mimkun oldukcga Turkce
c. sadece Farsca
15.0devleri yaparken, ben:
a. biraz caba gosteririm, ama elimden geldigi kadar degil.
b. onlari basimdan ederim.
c. cok dikkatlica yaparim ve hepsini iyice anladigimdan emin olurum.
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Nu. ifadeler
1 Farsca 6grenmek benim i¢in harika bir sey. 1 2 3 4 5
Farsca Ogrenmek benim igin Onemli, ¢linkii yabanci dil
2 | 6grenmek diger insanlarin bana daha ¢ok sayg: gdstermesine 1 2 3| 4 5
sebep olur.
Farsga 6grenmek benim i¢in dnemli, ¢linkii Farsca konugan
3 insanlara daha cok yakinlik gdsterip ve onlarla daha rahat 1 2 3| 4 5
konusabilirim.
4 Ben Farsga 6grenmekten zevk aliyorum. 1 2 3 | 4 5
Siniftan ¢iktigim zaman Farsgay: tamamen unuturum, ¢inki
5 1 2 3 4 5
Fars¢a’dan hoslanmiyorum.
6 Ben Farsca 6grenmeyi ¢ok seviyorum. (0] O| O | O (¢}
Farsca 6grenmek benim igin 6nemli, ¢cinkil sanat, edebiyat,
7 Fars kiiltiirii ve Farsca konusan insanlarin yasam tarzini daha (0] O| O | O (0]
iyi anlamami sagliyor.
Farsgca 0grenmek benim i¢in 6nemli, ¢linkii bir giin iyi bir is
8 ¢ gr ) o sy (0] 0| O0|O (0]
bulmam igin yararli olabilir diye diisiiniiyorum.
9 Farsga 6grenmek zamanini bosa harcamaktir. (6] OO | O (6]
10 | Farsca 6grenmek sirf benim gelecekteki kariyerim igcin 6nemli. (6] O| O | O (6]
11 | Ben fars¢a’dan nefret ediyorum. O Ol O | O O
12 | Ben yapabildigim kadariyla Farsca 6grenmek istiyorum. (0] O| 0| O (0]
13 | Farsca 6grenmek benim igin ¢ok yorucu. (0] O| O] O (0]

B2): Bu kisimda yer alan higbir soru i¢in dogru ya da yanlis cevap yok




