The Difference between Predictability of Iranian EFL
Teachers’ Emotional Intelligence and Sense of Plausibility
with their Sense of Classroom Management

Fateme Saeedil, Pantea Pahlavani®*

" Department of English Language, Qazvin Branch, Islamic Azad University, Iran,
fateme saeedi2001@yahoo.com
2*Department of English Language, Qazvin Branch, Islamic Azad University, Iran,
panteapahlavani@yahoo.com

Abstract

As teachers are one of the vital elements in learners’ success in second language
(L2) learning process, research on them seems necessary in L2 educational settings.
The purpose of this study was to investigate whether there is a statistically
significant difference between predictability of Iranian EFL teachers’ emotional
quotient (EQ) and sense of plausibility with their sense of classroom management.
To this end, a sample of 120 (60 female and 60 male) experienced EFL teachers
were selected at different schools and language institutes in Qazvin, Iran. Then three
standardized questionnaires were administered to all participants, including the
attitudes and beliefs on classroom control (ABCC) Inventory, teachers’ sense of
plausibility to language teaching pedagogy, and emotional intelligence (EQ).Next,
standard multiple regression analysis was utilized to probe the research question.
The results revealed that EFL teachers’ sense of plausibility was a more statistically
significant predictor of teachers’ sense of classroom management rather than their
EQ. The findings of the present study have implications for L2 teacher education
and teacher training programs.
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1.Introduction

In all educational settings, teachers have the responsibility of
guiding and educating students (George & Visvam, 2013). Accordingly, it
seems several factors play a crucial role in achieving this objective.
Classroom management as one of these factors with broad concepts and
views includes many dimensions and parts and it is very effective not only
for teachers, but also for students. Emmer and Stough (2001) believe that
“this broad view of classroom management encompasses both establishing
and maintaining order, designing effective instruction, dealing with students
as a group, responding to the needs of individual students, and effectively
handling the discipline and adjustment of individual students” (p. 104). In
recent years, classroom management has received a lot of attention in general
education and specifically in L2 teaching (Evans, 2012; Macias, 2018). Also,
different studies have investigated different variables related to teachers like
their EQ (Ganizade & Moafian, 2009; Marashi & Zaferanchi, 2010) which is
the ability to organize and manage emotions in one-self and others (Goleman,
1996). In addition, teacher’s sense of plausibility seems to play a key role in
helping the process of learning and setting a suitable context for learning.
Effective teachers attempt to apply learning principles which are in harmony
with their framework of a set of beliefs and practices. Despite the rich
findings from previous researches, however, little effort has been devoted to
studying L2 teachers’ sense of classroom management behavior in
conjunction with their EQ, as well as their sense of plausibility and this study
had the propensity to fill the gap in literature. In fact, this study followed two
objectives including to investigate the relationship between EFL teachers’
classroom management and their EQ and sense of plausibility in one hand
and to find out any possible difference in predictability of teachers’ EQ and
sense of plausibility with their classroom management.

2. Literature Review
2.1. Teachers’ Sense of Classroom Management

For many years, classroom management has been one of the most
controversial topics in general education (Macias, 2018). It has been defined
and discussed by many scholars and educators. For example, Scrivener
(2012, p. 1) defines it as, “the way teachers manage students’ learning by
organizing and controlling what happens in their classroom”. Also, Brophy
(1996) refers to classroom management as “actions taken to create and
maintain a learning environment conducive to successful instruction” (p. 5).
For most educational settings, classroom management includes setting rules,
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providing a reward, establishing opportunities for student input, commenting
on behavior, and giving directions (Martin & Sass, 2010).

However, Emmer, Evertson, Clements and Worsham (1997) assert,
“good classroom management depends on very careful planning of classroom
organization, rules, procedures and instructions and it requires an active
involvement of a teacher in maintaining students’ cooperation and
compliance with necessary classroom rules and procedures” (p. 111).
Accordingly, classroom management includes all those essential activities
which are important to maintain an environment which generates necessary
and positive conditions for teaching and learning (Berliner, 1988).

According to Eggen and Kauchak, (1997 as cited in Benyahoub &
Benidir, 2013), two common goals of classroom management are “firstly, to
create a learning environment which is conducive to learning. In other words,
classroom management aims to create a comfortable atmosphere where
learning proceeds without interruption and secondly, to develop students'
sense of responsibility and self-regulation in maintaining it” (p.8).

In recent years, classroom management has generated much concern
and is among the most frequently addressed topics for EFL teachers. This is
because “the role that the teachers play in classroom and the classroom
management strategies they adopt have a strong potential to positively and
effectively influence students achievement and learning” (DeLong & Winter,
1998 as cited in Aliakbari & Heidarzadi, 2015, p.2). Also, teachers’ beliefs
and attitudes about classroom management, i.e. Sense of classroom
management, seems to play a great role on their possible decisions in
educational environment.

2.2. Emotional Intelligence (EQ)

Emotional intelligence as a popularized topic in 1995 is defined as
“as the ability to recognize and regulate emotions in ourselves and others”
(Goleman, 1995, p. 12). Also, Salovey and Mayer (1990, p. 189), define it as
“the ability to monitor one’s own and other’s feelings, to discriminate among
them and to use this information to guide one’s thinking and actions”.

It is asserted that emotional intelligence has some benefits. First of
all, when people try to develop their emotional intelligence they can become
successful at what ability they do, and help others become more productive
and successful. In other words, developing emotional intelligence is equal
with getting the successful ability. Moreover, “the process and outcomes of
emotional intelligence development also contain many elements known to
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reduce stress for individuals and therefore organizations by moderating
conflict, promoting understanding and relationships; and fostering stability,
continuity, and harmony” (Serrat, 2009, p. 169).

Furthermore, emotional intelligence is assessed to analyze an overall
capacity to deal with one’s immediate word as well as to develop to
distinguish one’s strengths and weakness in individuals and in facilitation.
When each person develops his or her emotional intelligence s/he can easily
understand how to behave and communicate with others (Bar-On, 2006).

Spielberger (2004) categorizes EQ into three major models including,
A) Goleman model, B) The Bar-on model, and C) The Saloveyand Mayer
model. All these models consider EQ with different component skills and
factors. Study around EQ and different teacher related characteristics like
classroom management (Meanwell & Kleiner, 2014), teacher’s
professionalism (Lenka & Kant, 2012), and teacher’s effective teaching
(Miyagamwala, 2015) illustrate the significant role of teachers’ EQ in
instructional and educational setting.

2.3. Teacher’s Sense of Plausibility

Teacher’s sense of plausibility is discussed by Prabhu (1990) and
Kumaravadivelu (1994) in post method condition. Prabhu (1990) mentions
“teachers’ sense of plausibility is their subjective understanding of the
teaching they do. They need to operate with some personal conceptualization
of how teaching leads to desired learning-with a notion of causation that has
a measure of credibility of them” (p.172). Moreover, Maley (2016) assert
teacher’s sense of plausibility happen when they explore a way “to develop
professionally and personally by building a personal theory of teaching action
based upon their own accumulated experiences - and reflection on them”
(p.1). In other words, teacher’s sense of plausibility could be the
conceptualization of how teaching leads to learning. As in post method
condition, the teacher and the learners “act as co-explorers and the teacher
functions as a practitioner based on his framework of growing set of beliefs
and practices, his sense of plausibility can potentially influence the various
instructional practices which are applied in the classroom” (Farjami,
Davatgari Asl, Javidan, 2014, p.1).

On the other hand, it should be mentioned a teacher’s sense of
plausibility does not deal with whether it mentions a good or a bad method
but, whether it is active, alive or operational to create a sense of involvement
for both the teachers and the students. In this dimension, a teacher’s sense of
plausibility is an important aspect of teaching (Samaranayake, 2015).
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Nowadays, the effective factors in maximal use of teachers’ abilities
based on their cognitive, affective, and behavioral dimensions of
performance have been received a great attention by different scholars. For
example, several researches have been conducted on the relationship between
teachers’ classroom management and learners’ achievement and motivation
(Mirzaee & Rahimi, 2017), teachers’ personality traits (Andabai & Basua,
2013), and even their gender (Oktan & Kivang Caganaga, 2015) have been
studies.

With respect to the review of literature, the researchers of the present
study were convinced the prediction of L2 teachers’ sense of classroom
management through their EQ and sense of plausibility has not been explored
yet; hence the present investigation was undertaken to initially explore the
relationship between Iranian EFL teachers’ sense of classroom management
and their EQ and sense of plausibility. Also, the researchers intended to
investigate whether there is any difference in predictability of Iranian EFL
teachers’ EQ and sense of plausibility with their sense of classroom
management.

To reiterate, the suggested research question in this study was
following:

1. Is there any statically significant difference between predictability
of Iranian EFL teachers’” EQ and sense of plausibility with their
sense of classroom management?

3. Method
3.1. Participants

The sample of the study included 120 Iranian male and female EFL
teachers at different institutes and schools in Qazvin, Iran. The participants
were 60 females and 60 males. All the participants were all in-service
teachers with different educational degrees and taught English at different
levels of language proficiencies. The age of participants was between 25 and
50. The teachers were selected based on convenient sampling and their
willingness to participate in the present study. Table 1 summarizes the
demographic information about the participants.

Tablel

Participants of the Study

Teachers N Level of teaching Age Educational Degree
range

Female 60  Intermediate-Advanced 25-50 B.A.,M.A., Ph.D.

Male 60  Intermediate-Advanced 25-55 B.A.,M.A., Ph.D.
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3.2. Instruments

In order to accomplish the purposes of this study, three standardized
questionnaires were utilized by the researchers.

3.2.1. Bar-on Emotional Intelligence (EQ) Questionnaire

The model of the Bar-On emotional quotient (2007) provided the
conceptual foundation for items in the questionnaire. This questionnaire
comprises 90 questions in five components and 15 sub-scales in a 5 point
Likert-Type scale, whereas the respondents are required to have a self-
assessment with regard to certain observable behaviors form of 1= Strongly
disagree, 2= Disagree, 3= Neutral, 4= Strongly agree, and 5= I strongly agree
(See Appendix A). The reported reliability of this questionnaire is 0.68 for
female, 0.74 for male, and 0.93 for total. from Cronbach’s alpha about
females 68% and about males 74% and total persons 93%. The researchers
allocated 45 minutes for completing it.

3.2.2. The Attitude and Beliefs on Classroom Control- Revised (ABCC-R)

The ABCC Inventory developed by Martin, Yin, and Baldwin
(1998) was used to measure EFL teachers’ perceptions on classroom
management. This questionnaire has 26 questions in three sub-components in
a 4 point Likert scale from 1= describes me not at all, 2= describes me
somewhat, 3= describes me usually, and 4= describes me very well (See
Appendix B.). The reliability coefficient for this questionnaire is reported as
0.72. All participants had 25 minutes to complete this inventory.

3.2.3. Sense of Plausibility to Language Teaching Pedagogy (SPLTP)

This questionnaire developed by Farjami et al. (2014) has 60 items
in a five Likert-scale from 1= strongly disagree to 5= strongly agree (See
Appendix C). This questionnaire considers the items and features a teacher
must/ must not do in the class. Participants scoring above the mean are
identified to have more sense of plausibility than those who scored below the
mean. The reliability index of this questionnaire is reported as X and allotted
time for answering this questionnaire was 45 minutes.

3.3. Procedure

Some steps were taken by the researchers to conduct this study. At
first, the researchers contacted different schools and language institutions in
Qazvin to get permission to administer all the instruments for the teachers
who were volunteers to take part in this study. Accordingly, 120 EFL
teachers accepted to take part in this study. Next, all three questionnaires
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were translated into Persian and their translations were rechecked with two
other Ph.D. holders in TEFL. All three translated versions of questionnaires
were piloted for 40 EFL teachers with similar characteristics of the selected
sample to ensure the reliability of these instruments. The reported reliability
index for EQ, ABCC-R and SPLTP were 0.74, 0.82, and 0.78 respectively.
Afterwards, all participants were asked to answer the questionnaires honestly.
The process of data collection lasted for almost three months. Finally, the
researcher analyzed the data by SPSS software version 22 through standard
multiple regression statistical analysis to find the answer of the research
question.

4. Results and Discussion

4.1. Results

Before answering the research questions of this study, it was needed
to check a number of assumptions and perform some preliminary analyses.
These analyses would determine the legitimacy of running the analyses along
with the type of statistical techniques, i.e. parametric or non-parametric. To
begin with, the assumptions of interval data and independence of participants
(Tabachnick & Fidell, 2007) were already met as the present data were
measured on an interval scale and the participants were independent of one
another. In addition, it was needed to check the normality assumption of the
distribution of variables (Tabachnick & Fidell, 2007). In order to check the
normality of the distributions the Kolmogorov-Smirnov test was run. Table 2
shows the results.

Table 2
Tests of Normality

Kolmogorov-Smirnova Shapiro-Wilk

Statistic df Sig. Statistic df Sig.
EQ .057 120 .200* .980 120 .065
sense of classroom management .067 120 .200* 988 120 .391
Sense of plausibility(TSP) 141 120 .000 .936 120 .000

* This is a lower bound of the true significance.
a. Lilliefors Significance Correction

The p value for Iranian EFL teachers’ sense of classroom
management and EQ were more than 0.05, so the scores of these two
variables are normal. But the assumption of normality for teachers’ sense of
plausibility was violated as p value was less than 0.05. So, the researchers
employed a non-parametric test for investigating the relationship between
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variables. Table 3 depicts the correlation between EFL teachers’ sense of
classroom management and their EQ and sense of plausibility.

According to the results of the analysis reported in Table 3, it was
concluded that there was a positive and significant correlation between
Iranian EFL teachers’ sense of classroom management and their EQ, r =.442,
n =120, p<.05. In addition, it was concluded that there was a positive and
significant correlation between Iranian EFL teachers’ sense of classroom
management and their sense of plausibility, » =.705, n =120, p<.05.

Table3

Correlation between Teachers’ Sense of Classroom Management with EQ and Sense of
Plausibility

TSP EQ
Spearman's tho ~ Teachers’ sense of classroomCorrelation . .
management Coefficient 705 442
Sig. (2-tailed) .000 .000
N 120 120

** Correlation is significant at the 0.01 level (2-tailed).

According to the obtained results, the researcher employed standard
multiple regression statistical analysis to find out the predictability of
teachers’ EQ and TSP with their sense of classroom management. Before
utilizing multiple regressions, the assumption of sample size was checked.
Tabachnick and Fidell (2007) proposed a formula for calculating sample size
requirements, taking into account the number of independent variables: N >
50 + 8m (m = the number of independent variables). In this analysis, there
were two independent/predictor variables, calling for a sample including
more than 66 participants. Including 120 cases, the sample pool seemed to be
large enough to meet this assumption. Table 4 presents the regression model
summary including the R and R2.

Table 4
Model Summary”

Std. Error of the
Model R R Square Adjusted R Square Estimate
1 .707a .500 491 7.115
a. Predictors: (Constant), emotional intelligence, teachers’ sense of plausibility
b. Dependent Variable: teachers sense of classroom management

As reported in Table 4, R came out to be 0.707 and R’ came out to be
0.500. This means that the model explains 50 percent of the variance in sense
of classroom management (Cohen, Cohen, West, & Aiken, 2003).
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Table 5 reports the results of ANOVA (F (2, 117) = 58.417, p =
0.000), the results of which were considered significant. This means that the
model can significantly predict EFL teachers’ sense of classroom
management.

Table 5
The Results of ANOVA® for Predicting Teachers’ Sense of Classroom Management

Model Sum of Squaresdf Mean Square f Sig.
1 Regression 5913.747 2 2956.874 58.417  .000
Residual 5922.178 117 50.617
Total 11835.925 119

a. Dependent Variable: Teachers sense of classroom management
b. Predictors. (Constant), emotional intelligence, Teachers’ sense of plausibility

Table 5 demonstrates the Standardized Beta Coefficients which
signify the degree to which each predictor variable contributes to the
prediction of the predicted variable. The inspection of the Sig. values showed
that both predictor variables make statistically significant unique
contributions to the equation as their Sig. values are less than .05. Table 6
provides the results of coefficient statistical analysis of data.

Table 6
The Results of Coefficients” Statistical Analysis of Data

Unstandardized Standardized 95.0% Confidence
Coefficients Coefficients Interval for B
Std. Lower  Upper
Model B Error Beta T Sig. Bound  Bound
1 (Constant) 63.122 12.791 4935 000 37.790 88.454
Teachers” sense )53 g 594 8472 000  .171 276
of plausibility
Teachers’
emotional 128 040 225 3212 .002 207 276
intelligence

a. Dependent Variable: Total teachers sense of classroom management

The comparison of B values in Table 6 revealed that teachers’ sense of
plausibility has larger B coefficient (B = 0.594, t = 8.472, p = 0.000) in
comparison with teacher’ EQ (B = 0.225, t = 3.212, p = 0.002). This means
that sense of plausibility makes the stronger statistically significant unique
contribution to explaining teachers’ sense of classroom management.
Therefore, it was concluded that teachers’ sense of plausibility could predict
teachers’ sense of classroom management more significantly. Moreover, EQ
was ranked as the second predictor of teachers’ classroom management.
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4.2. Discussion

The researchers in this study inspected the possible difference in
predictability of Iranian EFL teachers’ EQ and sense of plausibility with their
sense of classroom management. Although this study did not consider
different factors related to teachers like their gender and years of experience,
and all data were gathered by administrating three standard questionnaires
from language institutions and schools in Qazvin province with limited
number of participants, the relationship between Iranian EFL teachers’ EQ
and sense of classroom management, as well as teachers’ sense of plausibility
and classroom management was proved. Also, it was revealed teachers’ sense
of plausibility could be a better predictor of their sense of classroom
management rather than their EQ.

One characteristic of post method condition is principled pragmatism
which concentrates “on how classroom learning can be shaped and managed
by teachers as result of informed teaching and critical appraisal”
(Kumaravadivelu, 1994, p. 30). So, teachers with higher sense of plausibility
seem to be more engaged in an ongoing and productive activity to manage
their teaching and their sense of classroom management could be a part of it.
In addition, Kumaravadivelu (2012) believes every language teacher should
have three interrelated kinds of knowledge i.e. professional, procedural, and
personal. His professional knowledge relates to knowledge about language
teaching/learning; his procedural knowledge is, in effect, classroom
management; and finally his personal knowledge is teacher’s sense-making
(Van Manen, 1977), or sense of plausibility (Prabhu, 1990), or conception of
practice (Freeman, 1996). In other words, L2 teachers’ knowledge of
classroom management could be linked to his sense of plausibility. Also, as
L2 teachers are required to have all three knowledge to be considered as a
competent teacher, it seems teachers’ sense of plausibility could be a better
predictor of classroom management. In the same vein, in a study conducted
by Farjami, et.al, (2014), the results indicated there was a close relationship
between teachers’ sense of plausibility and their performances. Hence, the
success of teaching performance could be achieved by an effective classroom
management (Daniel, 2014).

In addition, the finding of the present study is in line with NuriTok, et
al., (2013) and Hamidi and Khatib (2016). Both mentioned researches
concluded there is a significant relationship between teachers’ emotional
intelligence and their classroom management approaches. It could be due to
the fact that emotionally intelligent people are capable to manage and control
personal, social, and environmental change by coping with the immediate
situation and solving problems of an interpersonal nature (Bar-On, 2006).
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5. Conclusion and Implications

Despite the emphasis on teacher education in modern language
pedagogy and the well accepted view that L2 teachers require different
programs for empowering their teaching behavior in EFL classrooms, many
aspects related to teachers have not been investigated yet. The present study
aimed at investigating the relationship between teachers’ sense of classroom
management and their EQ and sense of plausibility. Also, the second driving
force of the present research was to identify any possible difference in
predictability of Iranian EFL teachers’ EQ and sense of plausibility with their
sense of classroom management. The results indicated a significant and
positive relationship among these variables. Furthermore, it was revealed
sense of plausibility could be a better predictor of sense of classroom
management.

Considering the results of the present study, the importance of the
findings lies both in their contribution to the literature, and in their prominent
educational importance for teacher education programs in general, and L2
teachers in special. It increases teachers’ awareness towards their procedural
knowledge as well as personal knowledge in parallel with their professional
competency as a L2 teacher in post-method era. Moreover, the results can
help both practitioners and teacher education program designers to highlight
the importance of teachers’ EQ, sense of plausibility, and the important issue
of classroom management in L2 settings to help the pre/in-service teachers
understand and practice L2 teaching profession for its ultimate goal, i.e.
English learners’ success.
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Appendix A

EQ Questionnaire by: Bar-On (2007)
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Appendix B
Attitudes and Beliefs on Classroom Control (ABCC) Inventory
Developed by Martin, Yin, and Baldwin (1998)
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Appendix C

Standard questionnaire about Teachers’ Sense of Plausibility to
Language Teaching Pedagogy developed by Farjami et al. (2014)
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