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Abstract 

As teachers are one of the vital elements in learners’ success in second language 

(L2) learning process, research on them seems necessary in L2 educational settings. 

The purpose of this study was to investigate whether there is a statistically 

significant difference between predictability of Iranian EFL teachers’ emotional 

quotient (EQ) and sense of plausibility with their sense of classroom management. 

To this end, a sample of 120 (60 female and 60 male) experienced EFL teachers 

were selected at different schools and language institutes in Qazvin, Iran. Then three 

standardized questionnaires were administered to all participants, including the 

attitudes and beliefs on classroom control (ABCC) Inventory, teachers’ sense of 

plausibility to language teaching pedagogy, and emotional intelligence (EQ).Next, 

standard multiple regression analysis was utilized to probe the research question. 

The results revealed that EFL teachers’ sense of plausibility was a more statistically 

significant predictor of teachers’ sense of classroom management rather than their 

EQ. The findings of the present study have implications for L2 teacher education 

and teacher training programs.  
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1. Introduction 

In all educational settings, teachers have the responsibility of 

guiding and educating students (George & Visvam, 2013). Accordingly, it 

seems several factors play a crucial role in achieving this objective. 

Classroom management as one of these factors with broad concepts and 

views includes many dimensions and parts and it is very effective not only 

for teachers, but also for students. Emmer and Stough (2001) believe that 

“this broad view of classroom management encompasses both establishing 

and maintaining order, designing effective instruction, dealing with students 

as a group, responding to the needs of individual students, and effectively 

handling the discipline and adjustment of individual students” (p. 104). In 

recent years, classroom management has received a lot of attention in general 

education and specifically in L2 teaching (Evans, 2012; Macias, 2018). Also, 

different studies have investigated different variables related to teachers like 

their EQ (Ganizade & Moafian, 2009; Marashi & Zaferanchi, 2010) which is 

the ability to organize and manage emotions in one-self and others (Goleman, 

1996). In addition, teacher’s sense of plausibility seems to play a key role in 

helping the process of learning and setting a suitable context for learning. 

Effective teachers attempt to apply learning principles which are in harmony 

with their framework of a set of beliefs and practices. Despite the rich 

findings from previous researches, however, little effort has been devoted to 

studying L2 teachers’ sense of classroom management behavior in 

conjunction with their EQ, as well as their sense of plausibility and this study 

had the propensity to fill the gap in literature. In fact, this study followed two 

objectives including to investigate the relationship between EFL teachers’ 

classroom management and their EQ and sense of plausibility in one hand 

and to find out any possible difference in predictability of teachers’ EQ and 

sense of plausibility with their classroom management.   

2. Literature Review 

2.1. Teachers’ Sense of Classroom Management 

For many years, classroom management has been one of the most 

controversial topics in general education (Macias, 2018). It has been defined 

and discussed by many scholars and educators. For example, Scrivener 

(2012, p. 1) defines it as, “the way teachers manage students’ learning by 

organizing and controlling what happens in their classroom”. Also, Brophy 

(1996) refers to classroom management as “actions taken to create and 

maintain a learning environment conducive to successful instruction” (p. 5). 

For most educational settings, classroom management includes setting rules, 
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providing a reward, establishing opportunities for student input, commenting 

on behavior, and giving directions (Martin & Sass, 2010).  

However, Emmer, Evertson, Clements and Worsham (1997) assert, 

“good classroom management depends on very careful planning of classroom 

organization, rules, procedures and instructions and it requires an active 

involvement of a teacher in maintaining students’ cooperation and 

compliance with necessary classroom rules and procedures” (p. 111). 

Accordingly, classroom management includes all those essential activities 

which are important to maintain an environment which generates necessary 

and positive conditions for teaching and learning (Berliner, 1988). 

According to Eggen and Kauchak, (1997 as cited in Benyahoub & 

Benidir, 2013), two common goals of classroom management are “firstly, to 

create a learning environment which is conducive to learning. In other words, 

classroom management aims to create a comfortable atmosphere where 

learning proceeds without interruption and secondly, to develop students' 

sense of responsibility and self-regulation in maintaining it” (p.8). 

In recent years, classroom management has generated much concern 

and is among the most frequently addressed topics for EFL teachers. This is 

because “the role that the teachers play in classroom and the classroom 

management strategies they adopt have a strong potential to positively and 

effectively influence students achievement and learning” (DeLong & Winter, 

1998 as cited in Aliakbari & Heidarzadi, 2015, p.2). Also, teachers’ beliefs 

and attitudes about classroom management, i.e. Sense of classroom 

management, seems to play a great role on their possible decisions in 

educational environment. 

2.2. Emotional Intelligence (EQ) 

Emotional intelligence as a popularized topic in 1995 is defined as 

“as the ability to recognize and regulate emotions in ourselves and others” 

(Goleman, 1995, p. 12). Also, Salovey and Mayer (1990, p. 189), define it as 

“the ability to monitor one’s own and other’s feelings, to discriminate among 

them and to use this information to guide one’s thinking and actions”. 

It is asserted that emotional intelligence has some benefits. First of 

all, when people try to develop their emotional intelligence they can become 

successful at what ability they do, and help others become more productive 

and successful. In other words, developing emotional intelligence is equal 

with getting the successful ability. Moreover, “the process and outcomes of 

emotional intelligence development also contain many elements known to 
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reduce stress for individuals and therefore organizations by moderating 

conflict, promoting understanding and relationships; and fostering stability, 

continuity, and harmony” (Serrat, 2009, p. 169). 

Furthermore, emotional intelligence is assessed to analyze an overall 

capacity to deal with one’s immediate word as well as to develop to 

distinguish one’s strengths and weakness in individuals and in facilitation. 

When each person develops his or her emotional intelligence s/he can easily 

understand how to behave and communicate with others (Bar-On, 2006). 

Spielberger (2004) categorizes EQ into three major models including, 

A) Goleman model, B) The Bar-on model, and C) The Saloveyand Mayer 

model. All these models consider EQ with different component skills and 

factors. Study around EQ and different teacher related characteristics like 

classroom management (Meanwell & Kleiner, 2014), teacher’s 

professionalism (Lenka & Kant, 2012), and teacher’s effective teaching 

(Miyagamwala, 2015) illustrate the significant role of teachers’ EQ in 

instructional and educational setting.  

2.3. Teacher’s Sense of Plausibility  

 Teacher’s sense of plausibility is discussed by Prabhu (1990) and 

Kumaravadivelu (1994) in post method condition. Prabhu (1990) mentions 

“teachers’ sense of plausibility is their subjective understanding of the 

teaching they do. They need to operate with some personal conceptualization 

of how teaching leads to desired learning-with a notion of causation that has 

a measure of credibility of them” (p.172). Moreover, Maley (2016) assert 

teacher’s sense of plausibility happen when they explore a way “to develop 

professionally and personally by building a personal theory of teaching action 

based upon their own accumulated experiences - and reflection on them” 

(p.1). In other words, teacher’s sense of plausibility could be the 

conceptualization of how teaching leads to learning. As in post method 

condition, the teacher and the learners “act as co-explorers and the teacher 

functions as a practitioner based on his framework of growing set of beliefs 

and practices, his sense of plausibility can potentially influence the various 

instructional practices which are applied in the classroom” (Farjami, 

Davatgari Asl, Javidan, 2014, p.1). 

On the other hand, it should be mentioned a teacher’s sense of 

plausibility does not deal with whether it mentions a good or a bad method 

but, whether it is active, alive or operational to create a sense of involvement 

for both the teachers and the students. In this dimension, a teacher’s sense of 

plausibility is an important aspect of teaching (Samaranayake, 2015).  
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Nowadays, the effective factors in maximal use of teachers’ abilities 

based on their cognitive, affective, and behavioral dimensions of 

performance have been received a great attention by different scholars. For 

example, several researches have been conducted on the relationship between 

teachers’ classroom management and learners’ achievement and motivation 

(Mirzaee & Rahimi, 2017), teachers’ personality traits (Andabai & Basua, 

2013), and even their gender (Oktan & Kıvanç Çağanağa, 2015) have been 

studies.  

With respect to the review of literature, the researchers of the present 

study were convinced the prediction of L2 teachers’ sense of classroom 

management through their EQ and sense of plausibility has not been explored 

yet; hence the present investigation was undertaken to initially explore the 

relationship between Iranian EFL teachers’ sense of classroom management 

and their EQ and sense of plausibility. Also, the researchers intended to 

investigate whether there is any difference in predictability of Iranian EFL 

teachers’ EQ and sense of plausibility with their sense of classroom 

management.  

To reiterate, the suggested research question in this study was 

following: 

1. Is there any statically significant difference between predictability 

of Iranian EFL teachers’ EQ and sense of plausibility with their 

sense of classroom management? 

3. Method 

3.1. Participants 

The sample of the study included 120 Iranian male and female EFL 

teachers at different institutes and schools in Qazvin, Iran. The participants 

were 60 females and 60 males. All the participants were all in-service 

teachers with different educational degrees and taught English at different 

levels of language proficiencies. The age of participants was between 25 and 

50. The teachers were selected based on convenient sampling and their 

willingness to participate in the present study. Table 1 summarizes the 

demographic information about the participants.  

Table1 

Participants of the Study 

Teachers N Level of teaching Age 

range 

Educational Degree 

Female 60 Intermediate-Advanced 25-50 B.A.,M.A., Ph.D. 

Male 60 Intermediate-Advanced 25-55 B.A.,M.A., Ph.D. 
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3.2. Instruments 

In order to accomplish the purposes of this study, three standardized 

questionnaires were utilized by the researchers. 

3.2.1. Bar-on Emotional Intelligence (EQ) Questionnaire  

The model of the Bar-On emotional quotient (2007) provided the 

conceptual foundation for items in the questionnaire. This questionnaire 

comprises 90 questions in five components and 15 sub-scales in a 5 point 

Likert-Type scale, whereas the respondents are required to have a self-

assessment with regard to certain observable behaviors form of 1= Strongly 

disagree, 2= Disagree, 3= Neutral, 4= Strongly agree, and 5= I strongly agree 

(See Appendix A). The reported reliability of this questionnaire is 0.68 for 

female, 0.74 for male, and 0.93 for total. from Cronbach’s alpha about 

females 68% and about males 74% and total persons 93%. The researchers 

allocated 45 minutes for completing it. 

3.2.2. The Attitude and Beliefs on Classroom Control- Revised (ABCC-R) 

The ABCC Inventory developed by Martin, Yin, and Baldwin 

(1998) was used to measure EFL teachers’ perceptions on classroom 

management. This questionnaire has 26 questions in three sub-components in 

a 4 point Likert scale from 1= describes me not at all, 2= describes me 

somewhat, 3= describes me usually, and 4= describes me very well (See 

Appendix B.). The reliability coefficient for this questionnaire is reported as 

0.72. All participants had 25 minutes to complete this inventory. 

3.2.3. Sense of Plausibility to Language Teaching Pedagogy (SPLTP) 

This questionnaire developed by Farjami et al. (2014) has 60 items 

in a five Likert-scale from 1= strongly disagree to 5= strongly agree (See 

Appendix C). This questionnaire considers the items and features a teacher 

must/ must not do in the class. Participants scoring above the mean are 

identified to have more sense of plausibility than those who scored below the 

mean. The reliability index of this questionnaire is reported as X and allotted 

time for answering this questionnaire was 45 minutes. 

3.3. Procedure  

Some steps were taken by the researchers to conduct this study. At 

first, the researchers contacted different schools and language institutions in 

Qazvin to get permission to administer all the instruments for the teachers 

who were volunteers to take part in this study. Accordingly, 120 EFL 

teachers accepted to take part in this study.  Next, all three questionnaires 
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were translated into Persian and their translations were rechecked with two 

other Ph.D. holders in TEFL. All three translated versions of questionnaires 

were piloted for 40 EFL teachers with similar characteristics of the selected 

sample to ensure the reliability of these instruments. The reported reliability 

index for EQ, ABCC-R and SPLTP were 0.74, 0.82, and 0.78 respectively. 

Afterwards, all participants were asked to answer the questionnaires honestly. 

The process of data collection lasted for almost three months. Finally, the 

researcher analyzed the data by SPSS software version 22 through standard 

multiple regression statistical analysis to find the answer of the research 

question. 

4. Results and Discussion 

4.1. Results 

Before answering the research questions of this study, it was needed 

to check a number of assumptions and perform some preliminary analyses. 

These analyses would determine the legitimacy of running the analyses along 

with the type of statistical techniques, i.e. parametric or non-parametric. To 

begin with, the assumptions of interval data and independence of participants 

(Tabachnick & Fidell, 2007) were already met as the present data were 

measured on an interval scale and the participants were independent of one 

another. In addition, it was needed to check the normality assumption of the 

distribution of variables (Tabachnick & Fidell, 2007). In order to check the 

normality of the distributions the Kolmogorov-Smirnov test was run. Table 2 

shows the results. 

Table 2 

Tests of Normality 

 

Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic df Sig. 

EQ .057 120 .200* .980 120 .065 

sense of classroom management .067 120 .200* .988 120 .391 

Sense of plausibility(TSP) .141 120 .000 .936 120 .000 

*. This is a lower bound of the true significance. 

a. Lilliefors Significance Correction 

The p value for Iranian EFL teachers’ sense of classroom 

management and EQ were more than 0.05, so the scores of these two 

variables are normal. But the assumption of normality for teachers’ sense of 

plausibility was violated as p value was less than 0.05. So, the researchers 

employed a non-parametric test for investigating the relationship between 
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variables. Table 3 depicts the correlation between EFL teachers’ sense of 

classroom management and their EQ and sense of plausibility. 

According to the results of the analysis reported in Table 3, it was 

concluded that there was a positive and significant correlation between 

Iranian EFL teachers’ sense of classroom management and their EQ, r =.442, 

n =120, p<.05. In addition, it was concluded that there was a positive and 

significant correlation between Iranian EFL teachers’ sense of classroom 

management and their sense of plausibility, r =.705, n =120, p<.05.  

Table3 

Correlation between Teachers’ Sense of Classroom Management with EQ and Sense of 

Plausibility 

 TSP EQ 

Spearman's rho Teachers’ sense of classroom 

management 

Correlation 

Coefficient .705
**

 .442
**

 

Sig. (2-tailed) .000 .000 

N 120 120 

**. Correlation is significant at the 0.01 level (2-tailed). 

According to the obtained results, the researcher employed standard 

multiple regression statistical analysis to find out the predictability of 

teachers’ EQ and TSP with their sense of classroom management. Before 

utilizing multiple regressions, the assumption of sample size was checked. 

Tabachnick and Fidell (2007) proposed a formula for calculating sample size 

requirements, taking into account the number of independent variables: N > 

50 + 8m (m = the number of independent variables). In this analysis, there 

were two independent/predictor variables, calling for a sample including 

more than 66 participants. Including 120 cases, the sample pool seemed to be 

large enough to meet this assumption. Table 4 presents the regression model 

summary including the R and R2. 

Table 4 

 Model Summary
b
 

Model R R Square Adjusted R Square 

Std. Error of the 

Estimate 

1 .707a .500 .491 7.115 

a. Predictors: (Constant), emotional intelligence, teachers’ sense of plausibility 

b. Dependent Variable: teachers sense of classroom management 

As reported in Table 4, R came out to be 0.707 and R
2
 came out to be 

0.500. This means that the model explains 50 percent of the variance in sense 

of classroom management (Cohen, Cohen, West, & Aiken, 2003). 
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   Table 5 reports the results of ANOVA (F (2, 117) = 58.417, p = 

0.000), the results of which were considered significant. This means that the 

model can significantly predict EFL teachers’ sense of classroom 

management. 

Table 5 

The Results of ANOVA
a
 for Predicting Teachers’ Sense of Classroom Management 

Model Sum of Squares df Mean Square f Sig. 

1 Regression 5913.747 2 2956.874 58.417 .000 

Residual 5922.178 117 50.617   

Total 11835.925 119    

a. Dependent Variable: Teachers sense of classroom management 

b. Predictors: (Constant), emotional intelligence, Teachers’ sense of plausibility 

    Table 5 demonstrates the Standardized Beta Coefficients which 

signify the degree to which each predictor variable contributes to the 

prediction of the predicted variable. The inspection of the Sig. values showed 

that both predictor variables make statistically significant unique 

contributions to the equation as their Sig. values are less than .05. Table 6 

provides the results of coefficient statistical analysis of data. 

Table 6 

The Results of Coefficients
a
 Statistical Analysis of Data 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

T Sig. 

95.0% Confidence 

Interval for B 

B 

Std. 

Error Beta 

Lower 

Bound 

Upper 

Bound 

1 (Constant) 63.122 12.791  4.935 .000 37.790 88.454 

Teachers’ sense 

of plausibility 
.223 .026 .594 8.472 .000 .171 .276 

Teachers’ 

emotional 

intelligence 
.128 .040 .225 3.212 .002 .207 .276 

a. Dependent Variable: Total teachers sense of classroom management 

The comparison of β values in Table 6 revealed that teachers’ sense of 

plausibility has larger β coefficient (β = 0.594, t = 8.472, p = 0.000) in 

comparison with teacher’ EQ (β = 0.225, t = 3.212, p = 0.002).  This means 

that sense of plausibility makes the stronger statistically significant unique 

contribution to explaining teachers’ sense of classroom management. 

Therefore, it was concluded that teachers’ sense of plausibility could predict 

teachers’ sense of classroom management more significantly. Moreover, EQ 

was ranked as the second predictor of teachers’ classroom management. 
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4.2. Discussion 

The researchers in this study inspected the possible difference in 

predictability of Iranian EFL teachers’ EQ and sense of plausibility with their 

sense of classroom management. Although this study did not consider 

different factors related to teachers like their gender and years of experience, 

and all data were gathered by administrating three standard questionnaires 

from language institutions and schools in Qazvin province with limited 

number of participants, the relationship between Iranian EFL teachers’ EQ 

and sense of classroom management, as well as teachers’ sense of plausibility 

and classroom management was proved. Also, it was revealed teachers’ sense 

of plausibility could be a better predictor of their sense of classroom 

management rather than their EQ. 

One characteristic of post method condition is principled pragmatism 

which concentrates “on how classroom learning can be shaped and managed 

by teachers as result of informed teaching and critical appraisal” 

(Kumaravadivelu, 1994, p. 30). So, teachers with higher sense of plausibility 

seem to be more engaged in an ongoing and productive activity to manage 

their teaching and their sense of classroom management could be a part of it.  

In addition, Kumaravadivelu (2012) believes every language teacher should 

have three interrelated kinds of knowledge i.e. professional, procedural, and 

personal. His professional knowledge relates to knowledge about language 

teaching/learning; his procedural knowledge is, in effect, classroom 

management; and finally his personal knowledge is teacher’s sense-making 

(Van Manen, 1977), or sense of plausibility (Prabhu, 1990), or conception of 

practice (Freeman, 1996). In other words, L2 teachers’ knowledge of 

classroom management could be linked to his sense of plausibility. Also, as 

L2 teachers are required to have all three knowledge to be considered as a 

competent teacher, it seems teachers’ sense of plausibility could be a better 

predictor of classroom management. In the same vein, in a study conducted 

by Farjami, et.al, (2014), the results indicated there was a close relationship 

between teachers’ sense of plausibility and their performances. Hence, the 

success of teaching performance could be achieved by an effective classroom 

management (Daniel, 2014). 

In addition, the finding of the present study is in line with NuriTok, et 

al., (2013) and Hamidi and Khatib (2016). Both mentioned researches 

concluded there is a significant relationship between teachers’ emotional 

intelligence and their classroom management approaches. It could be due to 

the fact that emotionally intelligent people are capable to manage and control 

personal, social, and environmental change by coping with the immediate 

situation and solving problems of an interpersonal nature (Bar-On, 2006). 
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5. Conclusion and Implications 

Despite the emphasis on teacher education in modern language 

pedagogy and the well accepted view that L2 teachers require different 

programs for empowering their teaching behavior in EFL classrooms, many 

aspects related to teachers have not been investigated yet. The present study 

aimed at investigating the relationship between teachers’ sense of classroom 

management and their EQ and sense of plausibility. Also, the second driving 

force of the present research was to identify any possible difference in 

predictability of Iranian EFL teachers’ EQ and sense of plausibility with their 

sense of classroom management. The results indicated a significant and 

positive relationship among these variables. Furthermore, it was revealed 

sense of plausibility could be a better predictor of sense of classroom 

management.  

Considering the results of the present study, the importance of the 

findings lies both in their contribution to the literature, and in their prominent 

educational importance for teacher education programs in general, and L2 

teachers in special. It increases teachers’ awareness towards their procedural 

knowledge as well as personal knowledge in parallel with their professional 

competency as a L2 teacher in post-method era. Moreover, the results can 

help both practitioners and teacher education program designers to highlight 

the importance of teachers’ EQ, sense of plausibility, and the important issue 

of classroom management in L2 settings to help the pre/in-service teachers 

understand and practice L2 teaching profession for its ultimate goal, i.e. 

English learners’ success. 
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Appendix A 

EQ Questionnaire by: Bar-On (2007) 

 
ثب سلام ّوىبض گطاهی لغفب ثِ توبهی سَالات َّش ّیدبًی پبسد زّیس؛زض ایي پطسطٌبهِ پبسد غحیح ٍغلظ ٍخَز ًساضزثلىِ 

بًِ هبضا زضایي ضاستب اهیسٍاضین ثباضائِ  پبسد ّبی زلیك ٍغبزل .سَال ثبیس ًوبیٌسُ اٍلیي ػىس الؼول ضوبزضثطاثط سَال ثبضس پبسد ضوب ثِ ّط

 .اظٍلت ٍحَغلِ ای وِ اذتػبظ هی زّیس ثسیبض سپبسگعاضم .ووه ًوبیس

 هطز        ظى                 :خٌسیت  

 وبهلا هربلفن تبحسٍزی هَافمن وبهلا هَافمن

 هربلفن

 

 1 .ثِ ًظط هي ثطای غلجِ ثطهطىلات ثبیس گبم ثِ گبم پجص ضفت     

 2 .لصت ثطزى اظظًسگی ثطاین هطىل است     

هي تػوین گیطًسُ  هیسّن وِ حس الاهىبى ضغلی  ضاتطخیح     

 .ثبضن

3 

 4 .ثب هطىلات همبثلِ وٌن هیتَاًن ثسٍى تٌص ظیبز     

 5 .وٌن تلاش ظًسگی،تبحساهىبى ثِ ىزاز هؼٌی ثطای هیتَاًن     

 6 آگبّن ّیدبًبتن ثِ ًسجت     

 7 .اهَضضازضًظطثگیطم ذیبلپطزاظی،ٍالؼیت ثسٍى هیىٌن سؼی     

 8 .هیطَم زٍست ثبزیگطاى ضاحتی ثِ     

 9 .زضَاضضازاضم ثطضطایظ تسلظ تَاًبیی هؼتمسم     

 10 .زاضم اعویٌبى ذَزم ثِ ثیطتطهَالغ     

 11 .است هطىل ثطاین ذطن وٌتطل     

 12 .است سرت زٍثبضُ،ثطاین ضطٍع     

 13 .زاضم ضازٍست زیگطاى ثِ وطزى ووه     

 14 وٌن ضازضن زیگطاى احسبسبت هیتَاًن ذَثی ثِ     

 ثبآًْبزضایي هیطَم،ًویتَاًن ذطوگیي اظزیگطاى وِ ٌّگبهی     

 وٌن هَضزغحجت

15 

 تبحس زاضم زضَاض،زٍست هَلؼیت یهثب ضٍیبضٍیی ٌّگبم     

 .وٌن خوغ آٍضی اعلاػبت آى زضهَضز هوىي

16 

 17 .ذٌسیسًجطایوسرتبست     

 ّستن افىبضآًْب ثبزیگطاى،ثیطتطپیطٍ وبضوطزى ٌّگبم     

 .تبفىطذَزم

18 

 19 .وٌن ضاتحول فطبضّب ذَثی ثِ هیتَاًن     

 22 .ام سُضسبً ًتیدِ ضاثِ ووتطوبضی گصضتِ زضچٌسسبل     

 زضهیبى ثبزیگطاى ضا ػویمن احسبسبت هیتَاًن سرتی ثِ     

 .ثگصاضم

21 

 22 .زاضم فىطی چِ هي فْوٌسوِ ًوی زیگطاى     

 23 .وٌن هی ّوطاّی ثبزیگطاى ذَثی ثِ     

 24 .ّستن ذَضجیي هیسّن اًدبم وِ وبضّبیی اغلت ثِ     

 25 .ّستن لبئل احتطام ذَزم ثطای     

 26 .وٌس هی ایدبز هطىل ثَزًن ػػجی     

 27 .تغییطزّن ضازضهَضزهسبئل فىطم هیتَاًن سرتی ثِ     

 اگطضبیستگی وٌس،ثرػَظ ًوی زیگطاى،هطاوسل ثِ ووه     

 ثبضٌس آًطازاضتِ

28 
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 زضهیبى ضاثبهي ذَزضبى ذػَغی هسبئل هیتَاًٌس زٍستبًن     

 .ثگصاضًس

29 

 32 .ًوبین اثطاظ زیگطاى ثب ضا هربلفتن هیتَاًن     

هیسّن  اًدبم وِ وبضی اٍلیي هطىل، یه ثب هَاخِ ٌّگبم     

 .است فىطوطزى ٍ ًگْساضتي زست

31 

 32 .ّستن ًطبعی ثب فطز     

 33 ثگیطًس تػوین ثطاین زیگطاى هیسّن تطخیح     

 34 .است هطىل ثطاین اضغطاة وٌتطل هیىٌن احسبس     

 35 .ًیستن ضاضی هیسّن ًدبما وِ وبضّبیی اظ     

 36 .زاضم احسبسی چِ هیفْون سرتی ثِ     

 اظ ٍ ًطَم ثِ ضٍ ضٍ هیگصضز اعطافن زض آًچِ ثب زاضم توبیل     

 .هیطٍم عفطُ آًْب ثب ثطذَضز

37 

 38 .زاضز اّویت عطفوبى ّطزٍ ثطای زٍستبًن ثب غویوی ضٍاثظ     

 اًگیعُ وبض ازاهِ طایث هؼوَلا زضَاض، هَلؼیتْبی زض حتی     

 .زاضم

39 

 42 .ثپصیطم ّستن ایٌغَضوِ ضا ذَزم ًویتَاًن     

 41 .وٌن آضاهتط غحجت ، ثحث ٌّگبم هیگَیٌس هي ثِ زیگطاى     

 42 .هیطَم سبظگبض خسیس ضطایظ ثب آسبًی ثِ     

 خبی هَلغ ّوبى اگط حتی ، هیىٌن ووه گوطسُ وَزن ثِ     

 نثبض زاضتِ وبض زیگطی

43 

 44 .زاضم تَخِ هیبفتس زیگطاى ثطای وِ اتفبلی ثِ     

 45 .است هطىل ثطاین گفتي ًِ     

 ضا هوىي ّبی ضاُ حل ، هطىل یه حل ثطای تلاش ٌّگبم     

 .هیىٌن اًتربة ضا ثْتطیي سپس ، هیآٍضم زضًظط

46 

 47 .ضاضین ظًسگین اظ     

 48 .است هطىل ثطاین گیطی تػوین     

 49 .وٌن حفظ ضا آضاهطن چگًَِ ، زضَاض زضضطایظ هیساًن     

 52 .ًویىٌس ایدبز ػلالِ هي زض چیع ّیچ     

 51 .آگبّن زاضم وِ احسبسی اظ     

 52 .هیطَم غطق پطزاظیْبین ذیبل ٍ تػَضات زض     

 53 .زاضم ذَثی ضاثغِ زیگطاى ثب     

 ّطچٌس ، ضًَس نذت ذَثی ثِ هطىلات زاضم اًتظبض هؼوَلا     

 .ًویطَز چٌیي گبّی

54 

 55 .ّستن ٍظبّطذَزضاضی اًسام اظ     

 56 .غجطّستن ون     

 57 .تغییطزّن ضا لجلی ام ػبزات هیتَاًن     

 فطاضوٌن هَلؼیتی اظ لبًَى گصاضتي ثبظیطپب ثبضس اگطلاظم     

 .هیسّن اًدبم ضا ،ایٌىبض

58 

 59 .ّستن سحسب زیگطاى احسبسبت ثِ ًسجت     

 62 .ثگَین زیگطاى ضاثِ افىبضم ضاحتی ثِ هیتَاًن     

 ثْتطیي اًتربة زضهَضز هیتَاًن سرتی ضسى،ثِ حل ٌّگبم     

 .وٌن تػوین گیطی حل ضاُ

61 

 62 .ّستن ضَذی اّل     



Saeedi & Pahlavani / The Difference between Predictability of Iranian EFL…       89 

 

 63 .ٍاثستِ ام زیگطاى ثِ هرتلف ٍاهَض وبضّب زضاًدبم     

 64 .است هطىل ثطاین ٌسًبذَضبی هسبئل ثب ضٍیبضٍیی     

لصت  ثطاین وِ هیگیطم ػْسُ ضاثِ وبضّبیی الاهىبى حتی     

 .ثرطٌس

65 

 66 .آگبّن افتس هی اتفبق زضهي چِ آضفتگی،اظآى ٌّگبم حتی     

 67 .توبیلجْوجبلغِ گَییساضم     

 68 .ثٌْظطزیگطاًوٌفطزیبختوبػیْستن     

 69 .یٌوسبئلاعویٌبًساضمثْتَاًبییبهجطایومبثلْجبزضَاضتط     

 72 .اظضیٌَّگطضَفىطهطاضیْستن     

 71 .هیطَم ذطوگیي ثسخَضی     

 72 .است سرت ثطاین ضٍظاًِ زضظًسگی هؼوَلاتغییطایدبزوطزى     

 73 .وٌن ضاحفظ زیگطاى ثِ احتطام لبزضّستن     

 74 .است سرت ثطاین زیگطاى ضًح زیسى     

 75 .زّن ضاثطٍظ ٍافىبضم احسبسبت ویتَاًنً هي ًظطزیگطاى ثِ     

زضهَضزضاُ  هیىٌن زضَاض،سؼی ثبضطایظ ضٍضسى ضٍثِ ٌّگبم     

 .فىطوٌن هوىي حلْبی

76 

 77 .ّستن افسطزُ     

 78 .هي ثِ زاضم،تبزیگطاى ثیطتطاحتیبج زیگطاى ثِ فىطهیىٌن     

 79 .ّستن هضغطة     

 فىطهطرع زّن ًدبما زضظًسگی هیرَاّن زضهَضزآًچِ     

 .ًساضم ٍذَثی

82 

 81 .زاضتِ ثبضن غحیحی اظاهَضثطزاضت هیتَاًن سرتی ثِ     

 82 .وٌن ضاثیبى احسبسبتن هیتَاًن سرتی ثِ     

 83 ثطلطاضهیىٌن غویوی ضاثغِ ثبزٍستبًن     

 ضىست هیىٌن احسبس خسیس،هؼوَلا وبضّبی اظضطٍع لجل     

 .ذَضز ذَاّن

84 

 ذَثی احسبس ٍلَتن،ثبظّن ضؼف ًمبط ثطضسی مٌّگب     

 .زاضم زضهَضزذَزم

85 

 86 .ضٍم زضهی اظوَضُ ظٍز ػػجبًیت ٌّگبم     

 ثطاین ثبضن،سبظگبضی ٍعٌن تطن اگطهدجَضثِ     

 .زضَاضذَاّسثَز

87 

 88 .است هْن لبًَى ثِ ضْطًٍس یه پبیجٌسی ًظطهي ثِ     

 89 .هیىٌن ذَززاضی ىزیگطا احسبسبت اظخطیحِ زاضوطزى     

 92 .وٌن زفبع ذَزم اظحك هیتَاًن هطىل     

 

 

 

 

 

 

 

 

 



90                   Journal of Modern Research in English Language Studies 5(1), 73-94. (2018)  

 

Appendix B 

Attitudes and Beliefs on Classroom Control (ABCC) Inventory 

Developed by Martin, Yin, and Baldwin (1998) 

 
اهیسٍاضین ثباضائِ  .آهَظش ظثبى اًگلیسی تْیِ گطزیسُ ثبسلام ّوىبض گطاهی پطسطٌبهِ ظیط ثِ هٌظَض اضتمبی ویفیت هؼلوبى زضضضتِ

 .اظٍلت ٍحَغلِ ای وِ اذتػبظ هی زّیس ثسیبضسپبس گعاضم .پبسد ّبی زلیك ٍ غبزلبًِ هبضا زضایي ضاستب ووه ًوبییس

 هطز      ظى          : خٌسیت

 

زضهَضز هي .4

اغلا غسق 

 ًوی وٌس

زضهَضز هي . 3

ًسجتب غسق 

 هی وٌس

زضهَضز هي .2

گبّی غسق 

 هی وٌس

زضهَضز هي .1

وبهلا غسق 

 هی وٌس

 ضوبضُ 

هي اػتمبززاضم وِ هؼلن ثبیس هسیط زاًص آهَظاى ضا اظیه     

 .فؼبلیت یبزگیطی ثِ فؼبلیت زیگط ّسایت ًوبیس

1 

هي اػتمبز زاضم هؼلن ثبیس ثِ عَض هساٍم ضفتبض یبزگیطی      

 .زاًص آهَظاى ضازضولاس  ًظبضت وٌس

2 

اػتمبز زاضم زاًص آهَظاى ثبیس فؼبلیت ّبی ضٍظهطُ هي      

ذَزضبى ضا  ثِ هٌظَضپیططفت هسئَایت پصیطی ذلك 

 .ًوبیٌس

3 

هي اػتمبز زاضم وِ زاًص آهَظاى زضهسضسِ هَفك     

ذَاٌّسضس اگط اخبظُ اًتربة  ثطای زًجبل وطزى ػلالِ 

 .هٌسی ّبیطبى ثِ آًْب ثسّین

4 

تػوین ثگیطززاًص آهَظاى چِ  هي اػتمبز زاضم هؼلن ثبیس    

 .هَضَػبت ٍفؼبلیت ّبی ضا یبز ثگیطًس ٍتوطیي وٌٌس

5 

زضاٍلیي ّفتِ ضطٍع ولاسْب لَاًیي ولاسی ضا ثِ زاًص     

آهَظاى اعلاع ذَاّن زازٍآًْب ضا اظًبزیسُ گطفتي خطیوِ 

 لَاًیي آگبُ ذَاّن وطز

6 

ْت هؼلن ثْتط هیسا ًس وِ هغب لت آهَظضی ضا چگًَِ خ    

 ثبلا ثطزى هیعاى یبزگیطی زاًص آهَظاى ثِ وبضثجطز

7 

ظهبًیىِ  یه زاًص آهَظ زاًص آهَظزیگطی ضا اشیت هی      

وٌس هي سطیؼأ ثِ اٍ ذَاّن گفت وِ سبوت ثبضس ٍایي  

 وبض ضا تىطاضًىٌس

8 

هي اػتمبز زاضم  لَاًیي  ولاس هبًغ تَاًبیی زاًص     

 .فطزی هیطَز آهَظخْت پیططفت اضظش ّبی اذلالی 

9 

ٌّگبهیىِ زضهَضز هْبضتْبی وتبثربًِ ای تسضیس هیىٌن     

ٍزاًص آهَظی زضهَضز گعاضش وبضی وِ زض حبل تْیِ 

است غحجت هی وٌس ثِ اٍ گَضعز هیىٌن وِ هغبلجن 

 .ثبیس لجل اظ توبم ضسى ظهبى ولاس ذبتوِ یبثس

12 

عم ثِ هي اػتمبز زاضم  وِ هؼلن ّب ثبیس زاًص آهَظ ضا هل    

 .لجَل ٍاحتطام گصاضتي ثِ لَاًیي وٌس 

11 

ظهبًیىِ  اظیه فؼبلیت یبزگیطی ثِ فؼبلیت زیگطی پیص     

هی ضٍین  ثِ زاًص آهَظاى اخبظُ ذَاّن زاز ثطاسبس 

 . سطػت یبزگیطی ذَزضبى خلَثطًٍس ٍپیططفت وٌٌس

12 

اگط زاًص آهَظاى فىطوٌٌسلبًًَی زضولاس  غیط هٌػفبًِ     

ى لبًَى  ضا ثبیه لبًًَی وِ زاًص آهَظاى فىط است هي آ

13 
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 . هی وٌٌس هٌػفبًِ است خبیگعیي هی وٌن

هي اػتمبز زاضم وِ هؼلن ثبیسفؼبلیت ّبی ضٍظهطُ زاًص      

 .آهَظاى ضا سبظهبى زّی ًوبیس ٍتحت ًظبضت لطاض زّس

14 

هي ثِ زاًص آهَظاى اخبظُ هی زّن وِ ثطضٍی ّط      

 .ًتربة هی وٌٌس ثٌطیٌٌسغٌسلی وِ ذَزضبى ا

15 

ٍلتی زاًص آهَظاى ضبیستِ ضفتبض هی وٌٌس هي پبزاضی     

 .             هثل ًوطُ یبٍلتی ثطای استطاحت ثِ آًْب هی زّن

16 

هي اػتمبز زاضم زاًص آهَظاى ثبیس ثِ خبی تىیِ ثِ آًچِ     

هؼلن ثِ آًْب هی گَیس ذَزضبى ویفیت ػولىطزضبى ضا 

 . لضبٍت وٌٌس

17 

هي اػتمبز زاضم زاًص آهَظاى زضولاس هَفك ذَاٌّس ضس     

اگط ثِ غحجت ّبی ثعضگتطّبوِ غلاح آًْب ضا ثْتط اظّوِ 

 .هی زاًٌس گَش وٌٌس

18 

هي  اػتمبز زاضم وِ زاًص آهَظاى ثبیس هَضَػبت      

 .ٍتوطیٌبت یبزگیطی ضا اًتربة وٌٌس

19 

زاًص آهَظاى  زضاٍلیي ّفتِ ّبی  ضطٍع ولاس هي ثِ     

 .اخبظُ ذَاّن زازثبتؼسازی اظ لَاًیي آضٌب ثطًَس

22 

هي اػتمبز زاضم فطاّن  آٍضزى توطیي ّب ثطای هْبضت یبز     

 .گطفتِ ضسُ زضولاس ّسف تىلیف ولاسی است

21 

هي اػتمبز زاضم زاًص آهَظاى ثطای وبضگطٍّی ًیبظ ثِ     

 .ّسایت زاضًس

22 

ض استفبزُ اظهَاضزووه زاًص آهَظاى ولاس هي ز    

 .آهَظضی خْت یبزگیطی هغبلت آظاز ّستٌس

23 

هي ظهبى زلیمی ثطای ّط فؼبلیت یبزگیطی اذتػبظ هی     

 .زّن ٍسؼی هی وٌن عجك ثطًبهِ  تؼییي ضسُ ػول وٌن

24 

هي اػتمبززاضم زٍستی ازة  ٍاحتطام ثِ ّوىلاسی     

 هَضَػی است  وِ زاًص آهَظاى ثبیس اظ ّوبى ضطٍع

 . ضاثغِ ثبیه زیگطیبز ثگیطًس

25 

هي اػتمبز زاضم لَاًیي ولاسی ثِ خْت ایٌىِ     

ضفتبضٍپیططفت زاًص آهَظاى ضا ضىل هی زٌّساظ اّویت 

 .ظیبزی ثطذَضزاضًس

26 
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Appendix C 

Standard questionnaire about Teachers’ Sense of Plausibility to 

Language Teaching Pedagogy developed by Farjami et al. (2014) 

 
اهیسٍاضین ثباضائِ .ثبسلام ّوىبض گطاهی پطسطٌبهِ ظیط ثِ هٌظَض اضتمبی ویفیت هؼلوبى زضضضتِ آهَظش ظثبى اًگلیسی تْیِ گطزیسُ

 .عاضماظٍلت ٍحَغلِ ای وِ اذتػبظ هی زّیس ثسیبض سپبسگ.پبسد ّبی زلیك ٍغبزلبًِ هبضا زضایي ضاستب ووه ًوبییس

 هطز      ظى      : خٌسیت

ًظطی  هربلفن وبهلاهربلفن

 ًساضم

 ضوبضُ  وبهلاهَافمن  هَافمن 

 1 .هؼلن ثبیستی ًىتِ زضست ضا ثِ زاًص آهَظ اضائِ زّس     

 2 .هؼلن ثبیستی زضوبض ٍحطفِ ذَز هستمل ثبضس     

 3 .هؼلن ثبیستی هطَق زاًص آهَظ ثبضس     

 4 .لیت ّبی ولاسی هتٌَػی زاضتِ ثبضسهؼلن ثبیستی فؼب     

هؼلن ثبیستی ظهیٌِ ای فطاّن وٌس وِ زاًص آهَظاى      

 .ذَزضبى یبز ثگیطًس

5 

 6 .هؼلن ثبیستی هسیطیت ظهبى زاضتِ ثبضس     

 7 .هؼلن ثبیستی ذلالیت ًٍَآٍضی ضازضولاس افعایص زّس     

 8 .هؼلن ًجبیس ثبػث ضطهسبضی زاًص آهَظاى ضَز     

هؼلن ثبیستی زضتػوین گیطی ّبی آهَظضی ًمص ایفب      

 . وٌس

9 

هؼلن ثبیستی فطغت ّبی ضاثطای هطبضوت زاًص آهَظاى .     

 .فطاّن وٌس

12 

 11 .هؼلن ثبیستی ثِ وبض ذَز ػلالِ هٌس ثبضس     

هؼلن ثبیستی ثِ زاًص آهَظاى ثبظذَضزسبظًسُ ٍهثجت اضائِ      

 .زّس

12 

 13 . یستی ثبهسَلیت ّبی آهَظضی ذَز آضٌب ثبضسهؼلن ثب     

 14 .هؼلن ثبیستی زضوبض حطفِ ای ذَزثباًگیعُ ثبضس     

 15 .هؼلن ثبیستی حوبیت گط زاًص آهَظاى ثبضس     

 16 .هؼلن ثبیستی زضوبض ذَزش ًظن زاضتِ ثبضس     

 17 .هؼلن ثبیستی اظ ضٍش اثطثرطی زضولاس استفبزُ ًوبیس     

هؼلن ثبیستی ووه وٌس تبهحتَای زضسی ثبتدطثِ فطزی      

 . زاًص آهَظاى ّن گبم ضَز

18 

 19 .هؼلن ثبیستی ثب زاًص آهَظاى اضتجبط ػبعفی ثطلطاض وٌس     

هؼلن ثبیستی زضهَضَع زضسی ذَزآگبّی ثبلای زاضتِ      

 .ثبضس

22 

هؼلن ثبیستی زاًص آهَظاى ضا ثبضاّجطزّبی یبزگیطی      

 .آضٌب وٌس(اتژیاستط)

21 

 22 .هؼلن ثبیستی اظًظطاختوبػی احسبس هسئَلیت وٌس     

هؼلن ثبیستی اظ تىٌیه ّبی وبضاهس زضیبزگیطی استفبزُ      

 . ًوبیس

23 

هؼلن ثبیستی ّویبضی ٍهطبضوت زاًص آهَظاى ضا افعایص      

 . زٌّس

24 

 25 .هؼلن ثبیس اظ اضظضیبثی تىَیٌی استفبزُ ًوبیس     
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 26 .هؼلن ثبیستی هسیط ذَثی ثبضس.زضازاضُ ولاس ؛       

 27 .هؼلن ثبیستی ثبازة ٍ فطٍتي ثبضس     

هؼلن ثبیستی تىبلیف زاًص آهَظاى ضا ثِ عَضهٌظن وٌتطل      

 .وٌس

28 

هؼلن ثبیستی زضاضایِ هغبلت زضسی تساٍم ٍثجبت ًطبى      

 .زّس

29 

گیطی تبهل یبثبظ اًسیطی هؼلن ثبیستی ثطضٍی فطایٌس یبز     

 .زاضتِ ثبضس

32 
 

 31 هؼلن ثبیستی زضخْت تمَیت وبض ذَز گبم ثطزاض     

 32 .هؼلن ثبیس اظ زاًص آهَظاى اًتظبضات ثبلا زاضتِ ثبضس     

 33 .هؼلن ثبیستی یبزگیطی فطزی ضا تطَیك وٌس     

 34 .هؼلن ثبیستی زلسَظ ٍهْطثبى ثبضس     

 35 .یبزگیطی هؼٌب زاض ضا هسًظط ضا لطاض ثسّس هؼلن ثبیستی     

 36 .هؼلن زضوبض ٍحطفِ ذَز ثبیستی ٍلت  ضٌبس ثبضس     

هؼلن ثبیستی ظهیٌِ ای فطاّن ًوبیس تب زاًص آهَظاى      

 .ذغبی یىسیگط ضا تػحیح ًوبیٌس

37 

 38 .هؼلن ثبیستی ثب اعلاػبت ضٍظ زضظهیٌِ وبض ذَز آضٌب ثبضس     

ثبیستی زض حل هطىلات ضرػی زاًص آهَظاى ثِ  هؼلن     

 .آًْب ووه وٌس

39 

 42 .هؼلن ثبیستی ثِ غَضت سلیس ٍضٍاى غحجت وٌس     

هؼلن ثبیستی زاًص آهَظاى ضا زضفؼبلیت ّبی ولاسی      

 .زضگیط سبظز

41 

 42 .زضتؼییي اّساف آهَظضی هؼلن ثبیستی ًمص زاضتِ ثبضس      

 43 .ی حس ضَخ عجؼی ثبضسهؼلن ثبیستی زاضا     

 44 .هؼلن ثبیستی زضوبض ذَزش ثطًبهِ ضیعی زاضتِ ثبضس     

هؼلن ثبیستی زاًص آهَظاى ضا زضفؼبلیت ولاسی فؼبل      

 .سبظز

45 

هؼلن ثبیستی ثِ تفبٍت ّبی فطزی زاًص آهَظاى تَخِ      

 .وٌس

46 

لؼی هؼلن ثبیستی هَضَػبتی ضا آهَظش زّس وِ ثب زًیبی ٍا     

 .سبظگبض ثبضس

47 

 48 .هؼلن ثبیستی لسضت تحول ٍاًؼغبف پصیطی زاضتِ ثبضس     

 49 .هؼلن ثبیستی اظ اضظضیبثی پبیبًی استفبزُ ًوبیس     

 52 .هؼلن ثبیستی هٌبثغ ٍهغبلت زضسی ضا تْیِ وٌس     

 51 .هؼلن ثبیستی ثِ هجبًی اذلالی پبیجٌس ثبضس     

 52 .ت آهَظضی ضا زضهحیظ ٍالؼی اضائِ زّسهؼلن ثبیستی هغبل     

هؼلن ثبیستی ثِ هتغییطّبی ػبعفی زاًص آهَظاى تَخِ      

 .وٌس

53 

هؼلن ثبیستی ثبسبیط ّوىبضاى ّوىبضی ٍّویبضی زاضتِ      

 .ثبضس

54 

 55 .هؼلن ثبیستی اذتیبضات ضا ثِ زاًص آهَظاى زّس     
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 56 .توطوع وٌس(زّیًِ یب)هؼلن ثبیستی ثطضٍی یبزگیطی .     

 57 .هؼلن ثبیستی اضظیبة وبض ذَز ثبضس     

هؼلن ثبیستی ثطای آهَظش زضٍس آهبزگی وبهل زاضتِ      

 .ثبضس

58 

هؼلن ثبیستی ظهیٌِ ای فطاّن وٌس تب زاًص آهَظ ذغبی      

 .ذَز ضا ذَزش تػحیح وٌس

59 

 62 .هؼلن ثبیستی زضخْت پیططفت حطفِ ذَز وَضب ثبضس     

 


