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The outbreak of Covid-19 changed many aspects of people’s lives all 

over the world, including the type of education and learning/teaching 

styles. Transferring from face-to-face education to distance education 

brought some difficulties and challenges for both teachers and 

students. Among those observed challenges and problems, one of the 

most important ones was related to distance listening courses at an 

ELT department of a state university in Turkey. In the literature, no 

related or similar studies to discover the perceptions and attitudes of 

ELT students in the Turkish context about online listening courses 

were found. Therefore, this research sought to discover the 2nd grade 

ELT students’ perceptions about the distance listening courses carried 

out throughout the Covid-19 period focusing on whether students had 

encountered any challenges. To collect data, a 30-item Likert-type 

questionnaire and semi-structured interviews were used. Randomly 

selected students (12) and listening course teachers (4) were 

interviewed to reinforce the findings of the study. Findings put 

forward that a great majority of the participants and instructors had 

negative perceptions and attitudes about online listening courses. The 

results of this research will be of benefit to university instructors and 

syllabus designers in taking future urgent decisions and measures 

regarding the implementation of distance learning and teaching 

programs for students from different backgrounds. 
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1. Introduction 

By spreading worldwide, Covid-19 caused striking changes affecting 

human beings’ lifestyles, psychological moods, business lives, and 

educational systems. The Covid-19 pandemic forced countries to build up 

new opportunities to upgrade their educational mode and transfer their 

attention to emerging technologies (Bansal, 2020; Setiawan, 2020; Toquero, 

2020). In line with this progress, the status of teaching and learning turned 

into a new form, namely online or distance learning (Lockee, 2021). 

Therefore, the rapid transition to remote learning in higher education forced 

institutions and governments to take immediate precautions. Education 

systems around the world found themselves setting goals for their teachers 

and students to adapt to distance teaching swiftly, safely, and successfully 

(Liguori & Winkler, 2020). Turkey was among one of the quickest countries 

to transfer distance learning. To mitigate the unwanted effects of Covid-19, 

an urgent plan was implemented by the Higher Educational Council and the 

Ministry of National Education to continue undisruptive education. 

Throughout this period, all students in Turkey participated in distance 

courses, followed their instructors’ lectures and they had to use the materials 

available to them during distance learning. 

As known, distance learning brought both positive and negative sides 

with it. Besides its flexibility for students and instructors (e.g., Ritonga et al., 

2020), distance learning also caused some problems which made students 

demotivated, for instance, the lousy and unavailability of internet connection 

(e.g., Agung et al., 2020) feeling under stress, unable to follow their 

instructor’s explanations and access or understand distance listening materials 

(e.g., Aldina et al., 2020; Efriana, 2021; Nurkhamidah, 2021), etc. Following 

the courses, the usability of the materials and the activities may not be so 

satisfactory for some courses, especially for listening and speaking skills. In 

this context, there is a relationship between the challenges and difficulties in 

speaking in the target language and the type of listening activities and the 

characteristics of hearers (Brunfaut & Révész, 2015). Furthermore, listening 

is a bit complex process and necessitates a stress-free environment because 

any kind of distortion or interruption may cause students to lose their 

comprehension and motivation. Some learning, including listening, may 

require direct interaction (Moorhouse, 2020). 

Listening should be a prerequisite skill. It requires much more 

attention and concentration when it is compared to the other language skills 

(namely speaking, reading, and writing). As stated by Gilakjani and Ahmadi 

(2011), listening is an important skill to provide interaction and 

communication with people. On the one hand, since listening is considered 

one of the difficult skills in English, especially for non-native speakers of 
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English, it may not be so easy to make such kind of distance learning for 

listening courses without making any preparation because it may bring lots of 

challenges and problems to be taken into consideration (Susilowati, 2020). 

Therefore, the listening courses should be done through some processes and 

in each process, students should be guided and directed by the teacher to 

manage well each difficulty they may face during the class. Unfortunately, 

this ideal condition cannot be obtained by the students since it is not possible 

to have face-to-face learning activities during the Covid-19 pandemic. 

Therefore, it is inevitable that some challenges appear in listening classes. 

In the literature, there was scary research that could be found about 

ELT students’ perceptions, attitudes and thoughts about distance listening 

courses during the pandemic, and the participants who took part in those 

research were generally students or teachers from either high schools or 

different departments of the universities, not from ELT departments, 

especially in the Turkish context. Therefore, the ELT students’ perceptions 

about the distance listening courses should be determined to unearth whether 

they were satisfied or faced the challenges of this new learning system. The 

results of this research are expected to fill in the gap and enlighten students, 

instructors, curriculum designers, materials developers, administrators and 

coursebook publishers. In the light of these explanations, this study set out to 

answer the following research questions: 

1. What are the perceptions of the participants about lecturers? 

2. What are the perceptions of the participants about online listening 

courses? 

3. What problems (challenges) do the participants encounter during 

distance listening courses? 

4. What are the attitudes of the participants toward online listening 

courses? 

 

2. Literature Review 

Although the history of distance learning dates back to the 19th 

century, it was officially presented in the 1960s at Tübingen University 

(Moore & Diehl, 2019) and in time it evolved into online learning (Siemens 

et al., 2015). When the first fully online courses started in 1981, it was 

considered a new model of education because of its potential to influence the 

delivery of education at all levels (Harasim, 2000). When the theoretical 

background of online (distance) learning and teaching were searched, several 

studies conducted to enlighten the influence and effect of online learning on 

EFL learners were found. For instance, reading skills (Bataineh & Mayyas, 

2017; Ghazizadeh & Fatemipour, 2017; Shang & Chen, 2018; Tseng, 2010); 

writing skills (Ahmadi & Marandi, 2014; Ebadi & Rahimi, 2017; Fathi & 



136             Journal of Modern Research in English Language Studies 10(1), 133-159. (2023) 

 

Rahimi, 2020; Ghahari & Ameri-Golestan, 2013; Hosseinpour et al., 2019; 

Marandi & Nami, 2012; Miyazoe & Anderson, 2010; Shams-Abadi et al., 

2015); speaking skills (Baniabdelrahman, 2013; Hamouda, 2020; Jalaluddin, 

2016; Wulandari, 2019); listening skills (Al-Qasim & Al-Fadda, 2013; Pei & 

Suwanthep, 2019; Roth & Suppasetseree, 2016). 

On the one hand, when relevant literature was searched after the 

pandemic outbreak, it was observed that many studies were conducted on 

distance learning during the Covid-19 period. A great majority of those 

studies dealt with students’ and teachers’ perceptions and attitudes toward 

distance education (e.g. Erarslan & Topkaya, 2017; Rahmawati, 2016; 

Uzorka & Makeri, 2020), the use and benefits of technological tools (e.g. Al- 

Zumor et al., 2013; Holtman, 2009; Milonm & Hasanand Ipban, 2017; Naqvi 

& Zehra, 2021; Pozzobon, 2008) merits and demerits of distance education 

(e.g. Akcil & Baştaş, 2020; Deli Girik Allo, 2020; Hendrawaty et al., 2021), 

opportunities of distance education for students and teachers (e.g. Alhumaid 

et al., 2020; Sepulveda-Escobar & Morrison, 2020; Yılmaz İnce et al., 2020), 

common problems such as poor internet connection and financial problems 

(Agung et. al. 2020; Famularsih, 2020; Gómez & Uzín, 2022; Rahman, 2020; 

Slimi, 2020), during the pandemic period.  

Yet, studies related to the EFL/ESL students’ perceptions and 

thoughts about distance listening courses and the challenges they encountered 

were highly limited. For example, Nurani and Widiati (2021) found that 

English undergraduate students at a private university had generally positive 

attitudes toward distance listening courses but they also emphasized several 

difficulties. In line with this study, Aldina et al., (2020) revealed some 

problems with virtual learning and listening skills related to less 

understanding and less concentration. In another study, it was found that 

during the Covid-19 period, most EFL learners faced problems in distance 

listening classes because of some physical and other barriers and limited 

resources (Akhter, 2020). In Rifiyanti’s study (2020), 36% of the EFL 

participants perceived that listening skill was the most difficult to learn in 

distance English classes. A similar study focused on the utilization of 

distance learning applications to clarify whether they will be effective or not. 

Results reported that students improved their skills except listening and 

speaking because of limited challenges in learning tasks (Famularsih, 2020). 

In their article, Astuti and Anjarwati (2021) revealed that in online listening 

classes, the type of materials was important because they can be used during 

online classes by considering both students’ and instructors’ internet access.  

In order to assess the ESL students’ distance listening proficiency, 

Esnara (2021) conducted a study and the findings illuminated that 

participants were disruptive and confused in some listening items. Susilowati 
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(2020) in her article, reported inappropriate technological devices, systems, 

methods and strategies among some challenges of distance listening courses. 

In one study, the participants found the quality of online learning ineffective, 

declaring the importance of direct guidance for both listening and speaking 

skills (Ritonga et al., 2021). One more research conveyed by Zebua (2020) 

elucidated that participants had positive, motivated and cooperative toward 

online listening. According to the findings of Rui’yah et al. (2021), it was 

revealed that ELT students found online listening enjoyable, practical and 

flexible. Tong’s study (2022), as one more example to determine the 

challenges of listening skills amid Covid-19, showed that participants could 

not prove whether they had any difficulties or challenges with learning 

listening skills. 

Most of the studies handled in this section generally discussed either 

the positive or negative effects of online learning and teaching on EFL or 

ESL students through the perspective of language skills. Among those 

language skills, perceptions and attitudes of ELT learners at the faculties of 

education about listening skills and courses in the Turkish context were not 

dealt with much. Another reason why online listening classes were handled as 

research in this article was that listening was generally applied in quiet 

classroom settings in Turkey since it required more attention and 

concentration than the other skills. Hence, it is hoped that this research will 

fill this gap in the learning and teaching of listening skills throughout the 

pandemic period depending on the view of learners and teachers. 

3. Method 

3.1. Participants 

Seventy-four students (2nd grade) and 4 instructors teaching listening 

courses at an ELT department at a state university took part in this study. 

Students were mostly females (n = 52, 70.3%; m = 22, 29.7%) and between 

the ages of 20-22. Out of four teachers, three of them were female and one 

teacher was male. All teachers were over 35 years old. The reason for 

studying with only 2nd grade students was that the listening course took place 

in the 1st grade curriculum and those students who had fresh opinions about 

the distance listening course had experienced distance education the previous 

year before shifting to face-to-face education at the beginning of the 2021-

2022 academic year.  

3.2. Instruments 

Data collection instruments were a 30-item Likert-type questionnaire 

and a semi-structured interview with three questions. The reason why a 

questionnaire was used for this research was its reliability and being a swift 

method to collect information from a large number of participants in an 

effective and timely manner (Bartram, 2019) and a widely used instrument 
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for gathering survey information and data (Wilson & McLean, 1994). A 

semi-structured interview was also administered to eliminate the subjectivity 

of the findings gathered from the questionnaire (Adams, 2005; Morse & 

Field, 1995) and it was thought as a suitable and relevant instrument to obtain 

data on students’ experiences and challenges they encountered  

3.2.1. Instrument 1 

For gathering data, quantitative and qualitative research methods were 

used. Quantitative data were obtained by administering 30 items with a 5-

point Likert type questionnaire (strongly disagree: 1, disagree: 2, undecided: 

3, agree: 4, strongly agree: 5). The questionnaire had four subdomains: 

participants’ perceptions about the lecturer(s) (1-8), participants’ perceptions 

about the online listening courses (9-14), participants’ perceptions about the 

problems (challenges) of the online listening courses (15-22), and 

participants’ general perceptions (attitudes) about the online listening courses 

(23-30). The questionnaire implemented for this research was adapted from 

Al-Shamsi et al.’s (2020) study. A group of instructors with Ph.D. degrees 

from the “Foreign Languages Teaching”, “Guiding and Psychological 

Counselling” and “Computer Education and Instructional Technologies” 

departments was invited to check the validity of the questionnaire and 

express their opinions on the clarity and appropriacy of each item. Regarding 

the experts’ suggestions and comments, necessary adjustments were applied. 

The adapted, revised and modified form of the questionnaire was put into 

final form. The final form of the questionnaire was applied to 21 students 

having similarities to the target group to ensure its validity and reliability, 

make it more comprehensible and appropriate for the Turkish context, and 

clarify the use of online listening courses for ELT university students.  

The Cronbach alpha coefficient was found as 0.82. The questionnaire 

was shared with participants at the faculty in their spare time with their 

instructors’ permission. They were wanted to rate their answers on a 5-item 

questionnaire among five options (strongly disagree, disagree, undecided, 

agree, or strongly agree). They were also explained that their answers would 

only be used for that research and would not be shared by anyone. 

3.2.2. Instrument 2 

To maximize the reliability of the data gathered by the questionnaire 

and certify the results, a semi-structured interview was applied for the twelve 

volunteer students and four listening course teachers. Participants were asked 

to express their thoughts and opinions freely and frankly by completing the 

three open-ended questions. They were all invited to meet at the faculty 

library in their spare time and given fifteen minutes to complete the interview 
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questions. Only the responses that directly and clearly reflected the 

appropriate views of the participants were listed and shared here.  

3.3. Data Analysis 

Quantitative data were analyzed by the SPSS (version 26) statistical 

package program. Positive items were scored from 5 to 1, while negative 

items were scored from 1 to 5. For the analysis of the qualitative data, a semi-

structured interview with three questions was asked for both students and 

instructors. Responses of the participants were transcribed, filtered and 

categorized under three headlines regarding the interview questions. The 

most remarkable and striking answers were chosen and listed by the 

researcher. Then, the list was asked to five instructors at the ELT department 

to finalize. Regarding the suggestions of the instructors, the final list of the 

questionnaire was given and commented in the results section. 

4. Results and Discussion 

4.1. Results 

To check whether the data were distributed normally or not, the 

normality test was applied and the results put forward that the data were not 

distracted normally (p < .05).  
Table 1 

Tests of Normality 

 Kolmogorov-Smirnova Shapiro-Wilk 

 Statistic d

f 

Sig. Statistic df Sig. 

sum1 ,130 74 ,004 ,958 74 ,015 

sum2 ,203 74 ,000 ,906 74 ,000 

sum3 ,164 74 ,000 ,951 74 ,006 

sum4 ,160 74 ,000 ,932 74 ,001 

a Lilliefors Significance Correction 

 

To understand and unearth the perceptions of the participants about 

online listening courses in terms of gender differences, the responses of the 

students given for four subdimensions of the questionnaire were tabulated 

here. In response to the first and the second research questions of the study, 

tables 2 and 3 were evaluated. As observed in table 2, participants’ 

perceptions about the lecturers were generally negative (item 1: f = 78%, m = 

22%; item 2: f = 66%, m = 34%; item 3: f = 70.2%, m= 29.8; item 4: f= 66%, 

m =34%; item 5: f = 69.6%, m = 30.4%; item 6: f = 67.5%, m = 32.5%; item 

7: f = 77.1%, m = 22.9%; item 8: f = 67.5%, m = 32.5%). Some reasons for 

the dissatisfaction of the students with their listening course instructors may 

be explained as their instructors’ having no prior experience with online 

teaching and not being aware of how they will manage online courses 
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effectively. That is to say, since Covid-19 suddenly outbroke, most of the 

teachers were caught unprepared for online teaching.  

Table 3 illuminates the perceptions of the participants towards online 

listening courses. In line with the findings in Table 2, it has been seen that a 

great majority of the participants were not satisfied with the functions and 

content of online listening courses (item 9: f = 69.8%, m = 30.2%; item 10: f 

= 70.9%, m = 29.1%; item 11: f = 73.5%, m= 26.5%; item 12: f = 83.3%, m= 

16.7%; item 13: f = 74.4%, m = 25.6%; item 14: f = 66.7%, m = 33.3%). 

They either disagreed or were undecided about online listening courses, and 

none of the participants declared any satisfaction with online learning. 

Listening, as a receptive skill, requires more attention and concentration, and 

it may not be possible to create such an environment to improve students’ 

listening skills through online courses.  
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Table2 

Participants’ Total Perceptions about the Lecturer(s) 

 Subdimension 1 
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1 During the online 

listening course(s), the instructor 

provided online discussion blogs, 

chats, etc. 

 

 
55.4% 23% 

21.

6% 

 

2 The lecturer provided all 

materials related to the online 

listening 

 

63.5% 27% 
9.5

% 

 

3 During the online 

listening course(s), the instructor 

always gave feedback about the 

materials in every lecture 

 

63.5%  
36.

5% 

 

4 During the online 

listening course(s), the instructor 

explained the materials through 

an online platform or application 

before giving the tasks 

 

67.6%  
32.

4% 

 

5 During the online 

listening course(s), the instructor 

was friendly and could easily be 

reached when any help was 

needed. 

 

31.1% 39.2% 
29.

7% 

 

6 During the online 

listening course(s), the instructor 

always provided virtual meeting, 

which was easy to join. 

 

54.1% 28.4% 
17.

6% 

 

7 During the online 

listening course(s), the instructor 

provided sufficient time to listen 

to the recordings. 

 

47.3% 36.5% 
16.

2% 

 

8 During the online 

listening course(s), the instructor 

allowed us to download listening 

materials or recordings in every 

lecture. 

 

54.

1% 
 

4

5.9

% 
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Table3 

Participants’ total perceptions about the online listening courses 

 

Subdimension 2 
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9 Online listening course(s) promoted 

my wish to learn. 

 
71.6% 28.4%  

 

1

0 

Online listening course(s) met my 

expectations to improve my listening 

skills. 

 

74.3% 25.7%  

 

1

1 

Online listening course(s) promoted 

my critical thinking skill 

 
66.2% 33.8%  

 

1

2 

During the online listening course(s), 

I could notify the subject or material 

of the day clearly 

 

24.3% 75.7%  

 

1

3 

During the online listening course(s), 

I could understand the listening 

material thoroughly. 

 

58.1% 41.9%  

 

1

4 

During the online listening course(s), 

I had lots of opportunities to contact 

other students and my classmates. 

 

81.1% 18.9% 

  

 

For the third research question of the study, responses of the 

participants given to items between 15 and 22 (Table 4) reflected the 

problems (challenges) that they faced in online listening courses. Of course, 

those are not the whole challenges that occurred during online learning, but at 

least they might be accepted as prominent to give some idea to the readers. 

The most striking challenges reported by the participants were: not being able 

to focus on listening (f = 76.7%, m = 23.3%), having difficulties 

understanding the online listening materials (f = 76.2%, m = 23.8%), 

insufficient Internet quota (f = 69.4%, m = 30.6%), technical problems (f= 

74.5%, m = 25.5%), and so on.  

The last seven items of the questionnaire (Table 5), for the fourth 

research question of the study, were to unearth the participants’ general and 

overall views about the online listening courses, and the findings showed that 

a great majority of the participants had negative attitudes and perceptions 

toward both online listening courses and the materials used. They preferred 

face-to-face education rather than online education (f = 67.9%, m = 32.1%). 

They generally disagreed on the benefits of online listening courses (f = 

64.7%, m = 35.3%), joining online lessons without interruption (f = 76.8%, m 

= 23.2%), getting sufficient enough Internet quota from their university (f = 

80.4%, m = 19.6%), etc.  
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The last seven items of the questionnaire (Table 5), for the fourth 

research question of the study, were to unearth the participants’ general and 

overall views about the online listening courses, and the findings showed that 

a great majority of the participants had negative attitudes and perceptions 

toward both online listening courses and the materials used. They preferred 

face-to-face education rather than online education (f = 67.9%, m = 32.1%). 
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Table 4 

Participants’ Total Perceptions about the Problems (Challenges) of The Online Listening 

Courses 

 

Subdimension 3 
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1

5 

During the online listening 

course(s), I could not concentrate 

on learning or listening to the 

materials. 

 

9.5% 32.4% 58.1%  

1

6 

Internet quota for education from 

the government or my university 

could not be used optimally. 

 

67.6% 32.4%   

1

7 

During the online listening 

course(s), I often felt annoyed. 

 
 10.8% 59.5% 29.7% 

1

8 

During the online listening 

course(s), I often had Internet 

connection problems. 

 

54.1%  28.4% 17.6% 

1

9 

I frequently perceived the 

challenges of online listening 

course(s). 

 

  58.1% 41.9% 

2

0 

During the online listening 

course(s), I had more problems 

perceiving the online listening 

materials. 

 

43.2%  56.8%  

2

1 

During the online listening 

course(s), technical problems 

(e.g., power cut, running out of 

battery, etc.) occurred. 

 

74.3%  25.7%  

2

2 

Online listening course(s) spent 

much of my Internet quota. 

 
  66.2% 33.8% 
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Table 5 

Participants’ Total General Attitudes About the Online Listening Courses 

 

Subdimension 4 

st
ro

n
g

ly
 

d
is

ag
re

e 

d
is

ag
re

e 

u
n

d
ec

id
ed

 

ag
re

e 

st
ro

n
g

ly
 

ag
re

e 

23 I could reopen or repeat the 

materials or recordings 

whenever I wanted. 

 

  73% 
27

% 

24 Listening materials or 

recordings could be 

evaluated quickly. 

 

 37.8% 62.2%  

25 I perceived the merits of 

online listening course(s). 

 
68.9% 31.1%   

26 I got the Internet quota from 

the government and my 

university. 

 

62.2% 37.8%   

27 I preferred to attend online 

listening courses than offline 

(face-to-face). 

 

75.7% 24.3%  

 

28 I felt more comfortable 

attending the online 

listening course(s) than 

offline (face-to-face). 

 

 55.4% 44.6% 

 

29 I could follow the online 

listening course(s) 

consistently without 

disconnection. 

 

75.7% 24.3%  

 

30 I could comprehend better if 

I joined online listening 

course(s) than offline (face-

to-face). 

 

70.3% 29.7%  

 

 

In addition to the frequency analyses of the questionnaire, to test 

whether there is a statistically significant difference between female and male 

participants by looking at their sum scores of the questionnaire, independent 

samples t-test was applied. Table 6 elucidates the results of the analyses 

obtained from the sum scores of the subdimensions of the scale. It displays a 

statistically significant difference at SD 3 and SD 4 subdimensions in favor of 

female participants. SD-1[t (72) = .156, p =.877, p> 05]; SD-2 [t (72) = -.911, 

p =.366, p > .05]; SD-3 [t (72) = -2.247, p =.017, p < .05]; SD-4 [t (72) = -

2.340, p =.022, p < .05].  
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Table 6 

Participants’ Sum Scores 

Sub dimensions gender N x̄ Std.m SD t p 

SD 1 
female 

male 

52 

22 

2.72 

2.70 

.407 

.445 
72 .156 .877 

SD 2 
female 

male 

52 

22 

2.36 

2.40 

.179 

.142 
72 -.911 .366 

SD 3 
female 

male 

52 

22 

3.35 

3.51 

.236 

.306 
72 -2.247 .017 

SD 4 
female 

male 

52 

22 

2.82 

2.92 

.172 

.147 
72 -2.340 .022 

 

Moreover, to eliminate the subjectivity of the results, a qualitative 

method with a semi-structured interview was implemented. Randomly 

selected twelve students and four listening course instructors were invited and 

interviewed with their permission. The following questions were asked, and 

their responses were categorized. 

1. Did you have any experience in online learning/teaching before the 

Covid-19 period? If yes, please explain. 

2. Did you have any problems/challenges with online listening courses 

during the Covid-19 period? If yes, please give examples. 

3. What were your general perceptions about online listening courses 

throughout the pandemic process? 

 

Excerpts of the participants that directly and clearly reflected their 

perceptions and attitudes were selected as examples. Some are as follows: 

1. Selected responses for the first interview question 

S2(F): Yes, I had taken some online courses to improve my listening 

and pronunciation, but most of them required payment to complete the 

whole course, so I did not continue for a long time. 

S4(F): Our teachers at the high school recommended us to follow 

some interactive vocabulary and speaking internet sites. I tried some of 

them approximately for two months, but I couldn’t get any benefit.  

S9(F): I sometimes tried to follow some speaking courses provided 

by some foreign universities, but because of the limited internet quota and 

fees, I had to give up.  

T1(F): I experienced three-month online teaching with two 

elementary students and it was entertaining for me. But throughout the 

pandemic period, online teaching was not so entertaining and satisfactory 

for me.. 
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T3(M): Unfortunately, I did not have any online teaching 

experience before. 

T4(F): I did not give any online teaching, but I joined several online 

discussion programs and meetings.  

 

2. Selected responses for the second interview question 

S1(F): Because I did not have any previous online learning 

experience, I had really serious problems with my courses. I tried to 

manage my courses, but I frankly say that listening courses were really 

terrible for me. Slow speed internet connection and high fees, our 

instructors’ lack of online teaching experiences and giving feedback, 

distortion of voice, lack of motivation… 

S5(M): I also had problems with listening at my high school while 

we had face-to-face learning; therefore, I am not expected to be 

successful in online listening courses. Since I'm not too fond of listening 

courses, I become demotivated and frustrated. I do not understand, 

concentrate and follow the listening courses. Another problem for me was 

limited course hours because some listening texts were too long to listen 

to. 

S7(F): The sound clarity was not so good, so I couldn’t understand 

most of the listening recordings. This situation increased my stress and 

anxiety….at the same time some recordings were too long and complex. 

Sometimes I forgot the beginning parts of the listening texts… 

S8(M): I tried to join online courses with my mobile phone. My 

internet quota ran out in a short while. As known, the listening course 

requires much more attention and concentration to comprehend the texts 

and do the activities. Still, it may not be possible to achieve those aims 

with online sessions because eye contact is essential for me to become 

motivated and be successful in listening. Additionally, I was not satisfied 

with the classroom management of my teacher… 

T2(F): I have to reprimand students often because they sometimes 

talk when learning takes place, which reduces learning time, and I cannot 

measure student understanding…It was highly difficult for me to make 

online exams and evaluate my students’ progress. 

 

T1(F): The most important problem for me was to decide on a 

suitable teaching method…also preparing necessary technological 

devices and online materials were very difficult... 
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T3(M): Since I did not have any experience with online teaching, 

the pandemic period tired me. It was not so easy for me to adapt to online 

courses and conduct the lessons. I sometimes had problems with my 

internet connection and sharing the documents with my students…. 

Preparation was also very time consuming… 

 

3. Selected responses for the third interview question 

S3(M): Online listening classes were very artificial and not 

efficient. I often had interaction problems with my teacher…I found it 

very difficult to understand the listening texts…some included unfamiliar 

vocabulary…Furthermore, eye fatigue due to a long time staring at my 

computer…face-to-face learning was better than online listening classes. 

S7(M): Since I had previous experience with online listening, I can 

say I did not have much difficulty in my online listening lesson…  

S8(F): I thought I didn’t learn anything and improve my listening 

because I did not concentrate on the courses; therefore, I couldn’t follow 

the listening materials because most of them were full of difficult words 

and were uninteresting, ineffective and unpleasant... 

T1(F): I experienced that online listening was not so effective for 

my students and me... Conducting the lessons and managing the students 

were highly difficult…. I think that online courses can only be applied to 

support face-to-face teaching and it could be more effective with the use 

of relevant listening content, teaching approaches and teaching aids. 

T2(F): I thought I didn’t provide sufficient guidance to my students 

when I compared it to face-to-face classes. Additionally, I often felt that I 

was speaking in vain because I wasn’t sure whether my students were 

really online or not… 

T4(F): I think we were caught unprepared for online lessons, so the 

online listening lessons were not very productive for me. I noticed that I 

had insufficient know-how about using technology. At the same time, 

similar complaints were made to us by my students. 

To evaluate the general experiences of both students and instructors, 

the third interview question was asked to the interviewers. Students opined 

that online listening courses did not make any contribution to improving their 

listening skills. On the one hand, instructors revealed their problems as 

insufficient guidance, unproductive courses, and having been caught 

unprepared for online teaching. 
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5. Discussion 

This study aimed to investigate the ELT students’ attitudes, 

preferences and experiences about online listening courses at a state 

university in Turkey. Like other skills, listening was never experienced in 

online settings beforehand. Listening is a process that includes not only 

sounds and noises but also identifying, analyzing, comprehending, and 

interpreting spoken language. Learning to listen is a complex process and 

students need to feel at ease. Therefore, the students’ perceptions about the 

online listening courses should be clarified whether they perceived the merits 

or the demerits of this new learning system.  

The findings gathered as a result of the quantitative analysis revealed 

a general dissatisfaction of the participants with online listening courses and 

the average total of students’ difficulties was higher than the students’ 

perceived merits. Depending on the answers of the participants for the 

questionnaire, some of the leading difficulties of online listening courses 

were listed here: e.g., not having healthy interaction with their classmates and 

sometimes their instructors (e.g. Coman et al., 2020; Faize & Nawaz, 2020), 

inability to improve the listening abilities of the participants, not increasing 

their desire to learn and feeling comfort (e.g. Dhawan, 2020), limited internet 

quota, interruption in the internet connection (e.g. Almahasees et al., 2021; 

Zalat et al., 2021), lack of face-to-face learning ( e.g. Aguilera-Hermida, 

2020) , having negative attitudes and perceptions toward both online listening 

courses and the materials used (e.g. Alhamami, 2017; Hussein et al., 2020; 

etc).  

When the responses of the participants and the instructors for the first 

interview question were examined, students (S2, S4, and S9) generally had 

online learning experiences (e.g., Mok et al., 2021; Yan et al., 2021). 

According to the perspectives of the teachers, while T3 had no previous 

online teaching experience, T2 reported that she had an enjoyable and 

positive online teaching experience and T4 stated that she only joined online 

conferences as an online experience. In line with the answers of the teachers, 

similarities were observed with the studies conducted by Marek et al. (2021) 

and Nikolopoulou (2022). 

Regarding the answers given to the second interview question, it can 

be concluded that respondents generally had common challenges. From the 

point of view of the students, some striking challenges can be exemplified as 

slow internet connection and high fees, lack of concentration and feedback, 

length of the listening materials, unable to understand listening audios, etc. 

These findings reveal similarities with the findings of the research done by 

Aisyah and Wicaksono (2020), Marek et al. (2021), Naim Rahim and 
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Sandaran Chandran (2021), Niemi and Kousa (2020), Nurkhamidah (2021), 

and Suryaman et al. (2020). 

For teachers, difficulty in adapting to online teaching, inability to 

conduct online exams, not giving successful assessments, deciding on the 

appropriate materials, problems with classroom management, time-

consuming process, etc. were among the common problems. etc. The findings 

are consistent with the findings of the studies conducted by Abdou and 

Lahmer (2020), Abduh (2021), Almazova et al. (2020), Efriana (2021), 

Susilowati (2020), and Thuy (2021). 

To evaluate the general experiences of both students and instructors, 

the third interview question was asked to the interviewers. Students opined 

that online listening courses did not make any contribution to improving their 

listening skills. Materials had unfamiliar or difficult words. Online listening 

courses caused them eye fatigue. They also found online listening classes 

were highly artificial and they preferred face-to-face learning. They had some 

interaction problems with their instructors as well. These findings show 

consistency with the findings of the studies of Esnara (2021), Laili and 

Nashir (2021), Mahyoob (2020), Rahman (2020), Saputra et al. (2021), and 

Zboun and Farrah (2021). On the one hand, instructors revealed their 

problems as insufficient guidance, unproductive courses, and having been 

caught unprepared for online teaching. These results corroborate the findings 

of the previous work in Abdou and Lahmer (2020), Al-Shamsi et al. (2020), 

Hazaymeh (2021), and Noor et al. (2020). 

6. Conclusion and Implications 

This study has some pedagogical implications for students, teachers, 

administrators, materials designers, and course book writers. For example, 

students may learn how to benefit from their teachers and adapt themselves to 

online courses. Regarding the challenges they experienced throughout the 

pandemic period, they will be ready for estimated future online classes. They 

will prepare themselves for online listening courses to make the best use of it. 

They will also get accustomed to utilizing the facilities provided by their 

teachers and practice listening skill independently outside listening class. The 

students will also learn how to use the materials efficiently provided by their 

teachers to practice outside of the classrooms.  

Listening course teachers, on the other hand, can improve more 

effective online teaching methods, strategies and techniques which will be 

able to appropriate for online teaching. It is also essential to direct their 

students to access online listening materials to support and improve their 

listening skills during online teaching. It is expected that teachers should be 

resilient to their students and prepare themselves to learn how to teach online 

lessons, be ready for unexpected teaching environments, try to adopt new 
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technologies to manage online lessons, etc. On the one hand, materials 

designers and course book writers should review their current situations and 

update, modify and recreate their materials and books for teaching listening 

skills in future online classes because the materials and the activities are 

needed to be suitable for remote learning.  

Undauntedly, some limitations of this research need to be 

acknowledged here as well. For instance, this study was piloted only at one 

state university in Turkey. Students and teachers were from only one 

department, ELT. Therefore, further studies need to be carried out with the 

contribution of students and teachers from other state universities and also 

from private universities. Additionally, not only students and teachers from 

the foreign languages department, participants from other disciplines may be 

added to further studies. In this current research, variables are not used. 

Future studies may be conducted to compare and contrast the perceptions and 

attitudes of the participants in online listening courses from the point of view 

of different variables such as gender, educational background, social status, 

academic success, etc. 

Acknowledgments 

The authors express their gratitude to all administrators, teachers, 

teacher instructors, and TPP designers who played a significant role in this 

study and contributed to accomplishing the purpose of the study. 

 



Şenel / ELT Students’ Perceptions and Attitudes about the Online Listening  …. 151 

 

References 

Abdou, S., & Lahmer, Y. (2020). An Investigation of EFL learners’ and 

teachers’ attitudes towards online learning of the speaking skill. 

(M.A. Thesis). University of  Mohammed Seddik Ben Yahia, Jijel 

Department of English. The People’s Democratic Republic of Algeria. 

Abduh, M. Y. M. (2021). Full-time online assessment during COVID-19 

lockdown: EFL teachers’ perceptions. Asian EFL Journal, 28(1.1), 

26-46.  

Adams, W. C. (2005). Conducting semi-structured interviews. In J. Wholey, 

H.Hatry, K. Newcomer (Eds.), Handbook of practical program 

evaluation. Jossey-Bass. 

Aguilera-Hermida, A. P. (2020). College students’ use and acceptance of 

emergency Online Learning due to COVID-19. International Journal 

of Educational Research Open, 1. 

https://doi.org/10.1016/j.ijedro.2020.100011 

Agung, A.S.N., Surtikanti, M.W., & Quinones, C.A. (2020). Students’ 

perception of online learning during COVID-19 pandemic: A case 

study on the English students of STKIP Pamane Talino. SOSHUM: 

Jurnal Sosial Dan Humaniora, 10(2), 225-235. 

https://doi.org/10.31940/soshum.v10i2.1316.http://dx.doi.org/10.3194

0/soshum.v10i2.1316 

Ahmadi, S. D., & Marandi, S. S. (2014). The effect of using the social tool of 

wikis on EFL learners’ writing performance. Interaction, 5(37), 171-

178. 

Aisyah, P., & Wicaksono, B. (2020). The level of teacher’s feedback: An 

EFL classroom. Celtic: A Journal of Culture, English Language 

Teaching, Literature, & Linguistics, 7(1), 1-13. 

https://doi.org/10.22219/celtic.v7i1.12237 

Akcil, U., & Bastas, M. (2020). Examination of university students’ attitudes 

towards e-learning during the Covid-19 pandemic process and the 

relationship of digital citizenship. Contemporary Educational 

Technology, 13(1), 1-13. https://dx.doi.org/10.30935/cedtech/9341 

Akhter, T. (2020). Problems and challenges faced by EFL students of Saudi 

Arabia during COVID-19 pandemic. Rupkatha Journal on 

Interdisciplinary Studies in Humanities, 12(5), 1-7. 

https://doi.org/10.21659/rupkatha.v12n5.rioc1s23n5  

Aldina, M., Dayu, A. T., & Haura, R. (2020). Students’challenges in listening 

in virtual classroom; case study in English education study program in 

COVID-19. Proceeding of Shepo: Islamic University of Kalimantan, 

1(1), 109-112. 

Alhamami, M. (2018). Beliefs about and intention to learn a foreign language 

in face-to-face and online settings. Computer Assisted Language 

https://doi.org/10.1016/j.ijedro.2020.100011
http://dx.doi.org/10.31940/soshum.v10i2.1316
http://dx.doi.org/10.31940/soshum.v10i2.1316
https://dx.doi.org/10.30935/cedtech/9341
https://doi.org/10.21659/rupkatha.v12n5.rioc1s23n5


152             Journal of Modern Research in English Language Studies 10(1), 133-159. (2023) 

 

Learning, 31(1-2), 90-113. 

https://doi.org/10.1080/09588221.2017.1387154 

Alhumaid, K., Ali, S., Waheed, A., Zahid, E., & Habes, M. (2020). Covid-19 

& elearning: Perceptions & attitudes of teachers towards E-learning 

acceptancein the developing countries. Multicultural Education, 6(2), 

100-115. https://dx.doi.org/10.5281/zenodo.4060121 

Allo, M. D. G. (2020). Is the online learning good in the midst of Covid-19 

Pandemic? The case of EFL learners. Jurnal Sinestesia, 10(1), 1-10. 

Almahasees, Z., Mohsen, K., & Amin, M. O. (2021). Faculty’s and students’ 

perceptions of  online learning during Covid-19. Frontiers in 

Education, 6, 1-10. https://doi.org/10.3389/feduc.2021.638470 

Almazova, N., Krylova, E., Rubtsova, A., & Odinokaya, M. (2020). 

Challenges and opportunities for Russian higher education amid 

Covid-19: Teachers’ Perspective. Education Sciences, 10(12), 368-

379. https://doi.org/10.3390/educsci10120368 

Al Qasim, N., & Al Fadda, H. (2013). From call to mall: The effectiveness of 

podcast on EFL higher education students’ listening comprehension. 

English Language Teaching, 6(9), 30-41. 

Al-Shamsi, A., Al-Mekhlafi, A. M., Al Busaidi, S., & Hilal, M. M. (2020). 

The effects of mobile learning on listening comprehension skills and 

attitudes of Omani EFL adult learners. International Journal of 

Learning, Teaching and Educational Research, 19(8), 16-39. 

https://doi.org/10.26803/IJLTER.19.8.2 

Al Zumor, A. W. Q., Al Refaai, I. K., Eddin, E. A. B., & Al-Rahman, F. H. 

A. (2013). EFL students’ perceptions of a blended learning 

environment: Advantages, limitations and suggestions for 

improvement. English Language Teaching, 6(10), 95-110. 

Astuti, E., & Anjarwati, R. (2021). Teaching online listening class during 

Covid-19 pandemic. Jurnal Bahasa Lingua Scientia, 13(1). 

https://doi.org/10.21274/ls.2021.13.1.%p 

Baniabdelrahman, A. A. (2013). Effect of using Internet tools on enhancing 

EFL students’ speaking skill. Journal of Contemporary Research, 

3(6), 79-87. 

Bansal, S. (2020). Impact of the COVID-19 pandemic on education, rise of 

distance teaching-learning process & effects on the health of kids. 

Rise of distance teaching-learning process & effects on the health of 

kids. Retrieved from: 

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3595971  

Bataineh, R. F., & Mayyas, M. B. (2017). The utility of blended learning in 

EFL reading and grammar: A case for Moodle. Teaching English with 

Technology, 17(3), 35-49. 

https://doi.org/10.1080/09588221.2017.1387154
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3595971


Şenel / ELT Students’ Perceptions and Attitudes about the Online Listening  …. 153 

 

Bartram, B. (2019). Using questionnaires. In M. Lambert (Ed.), Practical 

Research methods in education: An early researcher’s critical guide. 

(pp. 1-11). Routledge. 

Brunfaut, T., & Révész, A. (2015). The role of task and listener 

characteristics in second language listening. TESOL Quarterly, 49(1), 

141-168. https://doi.org/10.1002/tesq.168  

Coman, C., Țîru, L. G., Meseșan-Schmitz, L., Stanciu, C., & Bularca, M. C. 

(2020). Online Teaching and Learning in Higher Education during the 

Coronavirus Pandemic: Students’ Perspective. Sustainability, 12(24), 

10367. MDPI AG. Retrieved from 

http://dx.doi.org/10.3390/su122410367 

Dhawan, S. (2020). Online learning: A panacea in the time of COVID-19 

crisis. Journal of Educational Technology Systems, 49(1), 5-22. 

https://doi.org/10.1177/0047239520934018 

Ebadi, S., & Rahimi, M. (2018). An exploration into the impact of 

WebQuest-based classroom on EFL learners’ critical thinking and 

academic writing skills: A mixed-methods study. Computer Assisted 

Language Learning, 31(5-6), 617-651. 

Efriana, L. (2021). Problems of distance learning during the Covid-19 

pandemic in EFL classroom and the solution. Journal of English 

Language Teaching and Literature, 2(1), 38-47. 

Erarslan, A., & Topkaya, E. Z. (2017). EFL students attitudes towards e-

learning and effect of an online course on students success in English. 

The Literacy Trek, 3(2), 80-101. 

Esnara, C. B. (2021). Assessing the listening proficiency of ESL students in a 

pandemic. International Journal of Linguistics, Literature and 

Translation, 4(4), 90-99. htpps://doi.org/ 10.32996/ijllt  

Faize, F. A., & Nawaz, M. (2020). Evaluation and improvement of students’ 

satisfaction in online learning during Covid-19. Open Praxis, 12(4), 

495–507. 

https://search.informit.org/doi/10.3316/informit.620310264783188 

Famularsih, S. (2020). Students’ experiences in using online learning 

applications due to COVID-19 in English classroom. Studies in 

Learning and Teaching, 1(2), 112-121. https://doi.org/10.46627/silet  

Fathi, J., & Rahimi, M. (2022). Examining the impact of flipped classroom 

on writing complexity, accuracy, and fluency: A case of EFL 

students. Computer Assisted Language Learning, 35(7), 1668-1706. 

Ghahari, S., & Ameri-Golestan, A. (2013). The effect of blended learning vs. 

classroom learning techniques on Iranian EFL learners’ writing. 

International Journal of Foreign Language Teaching and Research, 

1(3), 77-86. 

https://doi.org/10.1002/tesq.168
https://doi.org/10.1177/0047239520934018
https://doi.org/10.46627/silet


154             Journal of Modern Research in English Language Studies 10(1), 133-159. (2023) 

 

Ghazizadeh, T., & Fatemipour, H. (2017). The effect of blended learning on 

EFL learners’ reading proficiency. Journal of Language Teaching and 

Research, 8(3), 606-614. 

Gilakjani, A. P., & Ahmadi, M. R. (2011). A study of factors affecting EFL 

learners’ English listening comprehension and the strategies for 

improvement. Journal of Language Teaching and Research, 2(5), 

977-988. https://doi.org/10.4304/jltr.2.5.977-988  

Gómez, G. M., & Andrés Uzín P, G. J. (2022). Effects of COVID-19 on 

education and schools’ reopening in Latin America. In COVID-19 and 

International Development (pp. 119-135). Springer, Cham. 

https://doi.org/10.1007/978-3-030-82339-9_9 

Hamouda, A. (2020). The effect of virtual classes on Saudi EFL students’ 

speaking skills. International Journal of Linguistics, Literature and 

Translation, 3(4), 175-204. 

Harasim, L. (2000). Shift happens: Online education as a new paradigm in 

learning. The Internet and Higher Education, 3(1-2), 41-61. 

http://dx.doi.org/10.1016/S1096-7516(00)00032-4 

Hazaymeh, W. A. (2021). EFL students’ perceptions of online distance 

learning for enhancing English language learning during Covid-19 

pandemic. International Journal of Instruction, 14(3), 501-518. 

https://doi.org/10.29333/iji.2021.14329a 

Hendrawaty, N., Angkarini, T., & Retnomurti, A. B. (2021). EFL 

undergraduate students’ perceptions of online learning applications 

during the Covid-19 outbreak. Jurnal Pendidikan Dan Pengajaran, 

54(1), 110-119. http://dx.doi.org/10.23887/jpp.v54i1  

Holtman, L. (2009). Using Wikis in the teaching of a short course on the 

history and philosophy of science. Journal of Instructional 

Technology and Distance Learning, 6(1), 29-36. 

Hosseinpour, N., Biria, R., & Rezvani, E. (2019). Promoting academic 

writing proficiency of Iranian EFL learners through blended learning. 

Turkish Online Journal of Distance Education, 20(4), 99-116. 

Hussein, E., Daoud, S., Alrabaiah, H., & Badawi, R. (2020). Exploring 

undergraduate students’ attitudes towards emergency online learning 

during Covid-19: A case from the UAE. Children and Youth Services 

Review, 119(10), 105699. 

https://doi.org/10.1016/j.childyouth.2020.105699 

Jalaluddin, M. (2016). Using YouTube to enhance speaking skills in ESL 

classroom. English for Specific Purposes World, 17(50), 1-4. 

Liguori, E., & Winkler, C. (2020). From offline to distance Challenges and 

opportunities for entrepreneurship education following the Covid-19 

pandemic. Entrepreneurship Education and Pedagogy, 3(4), 346-351. 

https://doi.org/10.1177/2515127420916738 

https://doi.org/10.4304/jltr.2.5.977-988
https://doi.org/10.1007/978-3-030-82339-9_9
http://dx.doi.org/10.1016/S1096-
http://dx.doi.org/10.23887/jpp.v54i1
https://doi.org/10.1016/j.childyouth.2020.105699
https://doi.org/10.1177/2515127420916738


Şenel / ELT Students’ Perceptions and Attitudes about the Online Listening  …. 155 

 

Lockee, B. B. (2021). Distance education in the post-COVID era. Nature 

Electronic, 4(1), 5-6. https://doi.org/10.1038/s41928-020-00534-0 

Mahyoob, M. (2020). Challenges of e-learning during the Covid-19 pandemic 

experienced by EFL learners. Arab World English Journal, 11(4). 

351-362. https://dx.doi.org/10.24093/awej/vol11no4.23  

Marandi, S. S., & Nami, F. (2012). Web-Based writing lessons in EFL 

contexts: Instruction on coherent writing. Journal of Studies in 

Learning and Teaching English, 1(2), 105-136. 

Marek, M. W., Chew, C. S., & Wu, W. C. V. (2021). Teacher experiences in 

converting classes to distance learning in the COVID-19 pandemic. 

International Journal of Distance Education Technologies (IJDET), 

19(1), 89-109. https://dx.doi.org/10.4018/IJDET.20210101.oa3  

Milonm, S. R., & Hasanand Ipban, H. (2017). Students’ perception towards 

technology in learning English as a foreign language: A case study of 

higher secondary students of Pabna, Bangladesh. IOSR Journal of 

Humanities and Social Science, 22(6), 47-53. 

https://doi.org/10.9790/0837-2206104753 

Miyazoe, T., & Anderson, T. (2010). Learning outcomes and students’ 

perceptions of online writing: Simultaneous implementation of a 

forum, blog, and wiki in an EFL blended learning setting. System, 

38(2), 185-199. https://doi.org/10.1016/j.system.2010.03.006 

Mok, K. H., Xiong, W., & Aedy Rahman, H. N. B. (2021). Covid-19 

pandemic’s disruption on university teaching and learning and 

competence cultivation: Student evaluation of online learning 

experiences in Hong Kong. International Journal of Chinese 

Education, 10(1), 1-20. 

http://dx.doi.org/10.1177/22125868211007011 

Moore, G. M., & Diehl, W. C. (2019). Handbook of Distance Education (4th 

ed.). Routledge. https://doi.org/10.4324/9781315296135-3 

Moorhouse, B. L. (2020). Adaptations to a face-to-face initial teacher 

education course ‘forced’online due to the COVID-19 pandemic. 

Journal of Education for Teaching, 46(4), 609-611. 

https://doi.org/10.1080/02607476.2020.1755205 

Morse, J. M., & Field, P. A. (1995). Qualitative research methods for health 

professionals (2nd ed.). Thousand Oaks, CA: SAGE 

Naim Rahim, M., & Sandaran Chandran, S. (2021). Investigating EFL 

students’ perceptions on e-learning paradigm-shift during Covid-19 

pandemic. Journal of English Language Studies, 3(1), 56-66.  

Naqvi, S., & Zehra, I. (2020). Online EFL emergency remote teaching during 

COVID19, challenges and innovative practices: A case of Oman. 

Arab World English Journal (AWEJ). Proceedings of 2nd MEC 

TESOL Conference 2020, 17-35. DOI: 

https://dx.doi.org/10.24093/awej/MEC 2.2  

https://doi.org/10.1038/s41928-020-00534-0
https://dx.doi.org/10.24093/awej/vol11no4.23
https://dx.doi.org/10.4018/IJDET.20210101.oa3
https://doi.org/10.1016/j.system.2010.03.006
http://dx.doi.org/10.1177/22125868211007011
https://doi.org/10.4324/9781315296135-3
https://doi.org/10.1080/02607476.2020.1755205


156             Journal of Modern Research in English Language Studies 10(1), 133-159. (2023) 

 

Niemi, H., & Kousa, P. (2020). A case study of students’ and teachers’ 

perceptions in a Finnish high school during the COVID pandemic. 

International Journal of Technology in Education and Science, 4(4), 

352-369. 

https://helda.helsinki.fi/bitstream/handle/10138/319017/167_467_1_P

B.pdf?sequence=1&isAllowed=y 

Nikolopoulou, K. (2022). Online education in early primary years: Teachers’ 

practices and experiences during the COVID-19 pandemic. Education 

Sciences, 12(2), 76. MDPI AG. Retrieved from 

http://dx.doi.org/10.3390/educsci12020076 

Noor, S., Isa, F. M., & Mazhar, F. F. (2020). Online teaching practices during 

the COVID-19 pandemic. Educational Process: International 

Journal, 9(3), 169-184. https://dx.doi.org/10.22521/edupij.2020.93.4  

Nurani, S. G., & Widiati, U. (2021). Students’perceptions about the online 

listening courses during the COVID-19 pandemic. Celtic: A Journal 

of Culture, English Language Teaching, Literature and Linguistics, 

8(1), 126-139. htpps:// doi.org/10.22219/celtic.v8i1.16607  

Nurkhamidah, N. (2021). University students’ perspective on material and 

activities in English listening class during pandemic. Elsya: Journal 

of English Language Studies, 3(2), 94-105. 

Laili, R. N., & Nashir, M. (2021). Higher education students’ perception on 

online learning during Covid-19 pandemic. Edukatif: Jurnal Ilmu 

Pendidikan, 3(3), 689-697. https://doi.org/10.31004/edukatif.v3i3.422  

Pei, T., & Suwanthep, J. (2019). Effects of web-based metacognitive listening 

on Chinese university EFL learners’ listening comprehension and 

metacognitive awareness. Indonesian Journal of Applied Linguistics, 

9(2), 480-492. 

Sepulveda-Escobar, P., & Morrison, A. (2020). Online teaching placement 

during the COVID-19 pandemic in Chile: challenges and 

opportunities. European Journal of Teacher Education, 43(4), 587-

607. htpps://doi.org/10.1080/02619768.2020.1820981  

Pozzobon, C. (2008). Podcast and Literature. Entre Lenguas, 13, 111-115. 

http://www.saber.ula.ve/bitstream/handle/123456789/29564/articulo7.

pdf?sequence=2&isAllo wed=y  

Saputra, W. N. E., Wahyudi, A., Supriyanto, A., Muyana, S., Rohmadheny, 

P. S., Ariyanto, R. D., & Kurniawan, S. J. (2021). Student perceptions 

of online learning during the COVID-19 pandemic in Indonesia: A 

Study of phenomenology. European Journal of Educational 

Research, 10(3), 1515-1528. https://doi.org/10.12973/eu-

jer.10.3.1515 

Rahman, K. (2020). Learning amid crisis: EFL students’perception on online 

learning during Covid-19 outbreak. Eternal (English, Teaching, 

https://dx.doi.org/10.22521/edupij.2020.93.4
https://doi.org/10.31004/edukatif.v3i3.422


Şenel / ELT Students’ Perceptions and Attitudes about the Online Listening  …. 157 

 

Learning, and Research Journal), 6(2), 179-194. 

https://doi.org/10.24252/Eternal.V62.2020.A1  

Rahmawati, F. (2016). E-Learning implementation: Its opportunities and 

drawbacks perceived by EFL students. Journal of Foreign Language 

Teaching and Learning, 1(1). 47-53. 

htpps://dx.doi.org/10.18196/ftl.111  

Rifiyanti, H. (2020). Learners’ perceptions of online English learning during 

COVID-19 pandemic. Scope: Journal of English Language Teaching, 

5(1), 31-35. 

Ritonga, A. W., Ritonga, M., Nurdianto, T., Kustati, M., & Lahmi, A. (2020). 

E-learning process of maharah qira’ah in higher education during the 

COVID-19 pandemic. International Journal of Higher Education, 

9(6), 227–235. https://doi.org/10.5430/ijhe.v9n6p227  

Ritonga, M., Kustati, M., Budiarti, M., Lahmi, A., Asmara, M., Kurniawan, 

R., Putri, N., & Yenti, E. (2021). Arabic as foreign language learning 

in pandemic COVID-19 as perceived by students and teachers. 

Linguistics and Culture Review, 5(1), 75-92. 

https://lingcure.org/index.php/journal/article/view/726  

Roth, C., & Suppasetseree, S. (2016). Flipped classroom: Can it enhance 

English listening comprehension for pre-universıty students in 

Cambodia. Proceedings of Classic: Learning in and beyond the 

Classroom: Ubiquity in Foreign Language Education. Retrieved from 

https://www.fas.nus.edu.sg/cls/CLaSIC/clasic2016/PROCEEDINGS/r

oth channy. pdf 

Rui’yah, U., Hamiddin, H., & Widowati, D. R. (2021). Students’ perception 

towards online listening class. Jurnal Penelitian, Pendidikan, dan 

Pembelajaran, 16(26). 

Siemens, G., Gašević, D., & Dawson, S. (2015). Preparing for the digital 

university: A review of the history and current state of distance, 

blended, and online learning. Retrieved from 

http://linkresearchlab.org/PreparingDigitalUniversity.pdf 

Setiawan, A. R. (2020). Scientific literacy worksheets for distance learning in 

the topic of Coronavirus 2019 (COVID-19), Reading Academic 

Articles. Retrieved from: https://edarxiv.org/swjmk/ 

Shams-Abadi, B. B., Ahmadi, S. D., & Mehrdad, A. G. (2015). The effect of 

Edmodo on EFL learners’ writing performance. International Journal 

of Educational Investigations, 2(2), 88-97. 

Shang, H. F., & Chen, Y. Y. (2018). The impact of online autonomous 

learning on EFL students’ reading skills. International Journal on E-

Learning, 17(2), 227-249. 

Slimi, Z. (2020). Online learning and teaching during COVID-19: A case 

study from Oman. International Journal of Information Technology 

and Language Studies, 4(2), 44-56. 

https://doi.org/10.24252/Eternal.V62.2020.A1
https://doi.org/10.5430/ijhe.v9n6p227
https://lingcure.org/index.php/journal/article/view/726
http://linkresearchlab.org/PreparingDigitalUniversity.pdf
https://edarxiv.org/swjmk/


158             Journal of Modern Research in English Language Studies 10(1), 133-159. (2023) 

 

Suryaman, M., Cahyono, Y., Muliansyah, D., Bustani, O., Suryani, P., 

Fahlevi, M., & Munthe, A. P. (2020). COVID-19 pandemic and home 

online learning system: Does it affect the quality of pharmacy school 

learning. Systematic Reviews in Pharmacy, 11(8), 524-530. 

Susilowati, R. (2020). The challenges of online learning in listening class 

during Covid-19 pandemic. Edukasi Lingua Sastra, 18(2), 56-72. 

Thuy, N. T. Cam (2021, March). EFL Teachers’ Emotion Regulation in 

Response to Online-Teaching at Van Lang University. In 17th 

International Conference of the Asia Association of Computer-

Assisted Language Learning (AsiaCALL 2021) (pp. 80-87). Atlantis 

Press. https://doi.org/10.2991/assehr.k.210226.010 

Tong, T. H. (2022). An exploration of listening teaching, learning problems 

and their causes at Ho Chi Minh City University of Food Industry 

during Covid-19. International Journal of TESOL & Education, 2(3), 

260-271. https://doi.org/10.54855/ijte.222318  

Toquero, C. M. (2020). Challenges and opportunities for higher education 

amid the Covid-19 pandemic: The Philippine context. Pedagogical 

Research, 5(4), em0063. https://doi.org/10.29333/pr/7947  

Tseng, M. (2010). Factors that influence online reading: An investigation into 

EFL students’ perceptions. The Reading Matrix, 10(1), 96-105. 

Uzorka, A., & Makeri, Y. A. (2020). Academic challenges faced by students 

in higher education during COVID-19 pandemic. International 

Journal of Research and Innovation in Social Science (IJRISS), 4(7), 

421-425. https://doi.org/10.23887/jpp.v54i1.29703 

Wilson, N.,& McLean, S. (1994). Questionnaire design: A practical 

introduction. University of Ulster Press. 

Wulandari, M. (2019). Improving EFL learners speaking proficiency through 

Instagram vlog. LLT Journal: A Journal on Language and Language 

Teaching, 22(1), 111-125. 

Yan, L., Whitelock‐Wainwright, A., Guan, Q., Wen, G., Gašević, D., & 

Chen, G. (2021). Students’ experience of online learning during the 

COVID‐19 pandemic: A province‐wide survey study. British Journal 

of Educational Technology, 52(5), 2038-2057. 

https://dx.doi.org/10.1111/bjet.13102  

Yilmaz Ince, E., Kabul, A., & Diler, İ. (2020). Distance education in higher 

education in the COVID-19 pandemic process: A case of Isparta 

Applied Sciences University. International Journal of Technology in 

Education and Science, 4(4), 345-351. 

Zalat, M.M.; Hamed, M.S.; Bolbol, S.A. The experiences, challenges, and 

acceptance of elearning as a tool for teaching during the COVID-19 

pandemicamong university medical staff. PLoS ONE, 16(3), 

e0248758. doi:10.1371/journal.pone.0248758 

https://doi.org/10.2991/assehr.k.210226.010
https://doi.org/10.54855/ijte.222318
https://doi.org/10.29333/pr/7947
https://doi.org/10.23887/jpp.v54i1.29703
https://dx.doi.org/10.1111/bjet.13102


Şenel / ELT Students’ Perceptions and Attitudes about the Online Listening  …. 159 

 

Zebua, E. P. (2020). The analysis of the students’perception toward online 

learning in listening subjects during pandemic time of covid 19. 

DIDAKTIK: Jurnal Ilmiah Pendidikan, Humaniora, Sains dan 

Pembelajarannya, 14(2), 2448-2453. 

Zboun, J.S. & Farrah, M. (2021). Students’ perspectives of online language 

learning during corona pandemic: Benefits and challenges. Indonesian 

EFL Journal, 7(1), 13-20. https://doi.org/10.25134/ieflj.v7i1.3986 

 


